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Operating	Plan	-	Executive	Summary		

The	Dehcho	Divisional	Education	Council’s	Operating	Plan	for	the	2022-2023	school	year	was	
prepared	in	compliance	with	the	Financial	Administration	Act	(FAA)	that	requires	Northwest	
Territories	(NWT)	Education	Bodies	to	plan	for	their	operations,	compliance	to	educational	
directives,	and	implementation	of	activities	and	initiatives	in	line	with	the	Government	of	the	NWT	
(GNWT)	Mandate	and	the	Minister	of	Education’s	direction.		

The	Operating	Plan	outline	consists	of	several	sections	corresponding	to	various	accountability	
areas,	all	of	which	have	been	completed	in	accordance	with	the	Dehcho	Divisional	Education	
Council’	priorities	for	the	upcoming	school	year.		

The	following	table	summarizes	the	planned	goals	and	targets	for	the	upcoming	school	year:	

Embracing	the	Whole	Child.		
	
Education	is	more	than	core	courses	and	if	we	want	our	students	to	be	engaged,	they	must	have	
an	opportunity	to	shine	and	meet	their	full	potential	in	all	these	areas	that	constitute	what	we	
refer	to	as	“schooling”.		That	implies	a	focus	on:	Reading	and	Writing,	Math,	Mental	Wellness,	
Inclusive	Schooling,	Music	and	Sports,	Indigenous	Education,	Technologies,	and	New	Initiatives	
	
Academics:	Improving	Student	performance	must	be	anchored	in	a	clear	vision	that	clarifies	
expectations,	guidelines	and	deadlines.		Over	the	past	few	years,	the	DDEC	initiated	a	
comprehensive	review	of	our	literacy	program	and	managed	to	register	some	real	improvement,	
despite	the	pandemic.		
	
Reading	and	Writing:			We	will	strengthen	our	literacy	initiative	while	making	learning	“fun”	by	
initiating	a	Spelling	Bee.	In	school	year	2022-2023,	the	DDEC	will	be	partnering	with	the	Beaufort	
Delta’s	District	Education	Authority	(BDDEC)	to	offer	the	first	spelling	bee	contest	that	embraces	
different	boards.		We	hope	to	turn	this	into	a	yearly	event	and	invite	other	Boards	in	school	year	
2023-2024,	to	make	it	an	NWT	wide	event.	

Literacy	Targets	based	on	current	data:	

Reading	Targets	-	by	April	2023		

														Gr.	1–9					60	%	of	students	will	read	at	grade	level	(excluding	immersion	program	
students)		

Gr.	1–6					The	number	of	students	reading	below	level	by	more	than	2	years	will	not	
exceed					25%		

			Writing	Targets	-	by	April	2023		

	Gr.	1–9			50%	of	students	will	write	at	grade	level	(excluding	immersion	program)		
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Math:		In	school	year	2022-2023,	our	priority	is	to	assess	Dehcho	students’	performance	in	math,	
analyze	the	data,	review	the	curriculum,	and	develop	an	action	plan	to	target	measurable	
improvements.	Our	goal	is	to	support	the	revitalization	directive	in	the	NWT	and	throughout	
Canada	through	our	approach	to	math	instruction.		The	DDEC	intends	to	request	Jordan	principle	
funding,	so	we	may	hire	a	curriculum	coordinator	who	will	initiate	a	broad	review	of	our	
performance	in	Math.		We	will	assess	what	resources	are	being	used,	and	we	will	develop	a	clear	
vision	and	Action	plan	so	that	we	all	walk	the	walk	instead	of	working	in	Silos.	The	coordinator	
will	also	monitor	the	development	of	locally	developed	courses.		
	
Mental	Wellness:		In	pursuit	of	our	wellness	goals,	we	have	managed	to	establish	a	collaboration	
with	the	Centre	for	Contemporary	Science	and	Compassion	Based	Ethics	at	Emory	University	to	
provide	facilitator	training	and	workshops	in	our	school	district	in	ensuring	the	successful	
implementation	of	the	Social	Emotional	and	Ethical	Learning	(SEE	learning).	The	implementation	
of	this	program	focuses	on	trauma	informed-care,	nurturance	of	compassion	and	kindness,	
attention	training,	and	anti-bullying	awareness.	We	are	also	introducing	after-school	programs	
and	summer	camps,	with	the	aim	to	foster	an	environment	that	supports	critical	thinking	and	
instills	a	passion	for	problem-solving	and	exploratory	learning.		

o After-school	programming	aimed	at	character	building	and	emotional	
regulation.	

o Summer	camps	aimed	at	promoting	innovation,	team	building	skills,	and	
relationship	building.		

The	concept	of	mental	wellness	does	not	only	apply	to	our	students	therefore,	we	are	also	
investing	in	mental	wellness	training	for	teachers.	
	
Inclusive	Schooling:		We	will	focus	on	explicit	training	for	staff	in	the	SCERTS	(Social	
Communication	Emotional	Regulation	and	Transactional	Supports)	model	to	support	our	
students	with	complex	needs.		We	will	also	be	providing	explicit	training	for	Program	Support	
teachers	regarding	student-centered	coaching	so	that	they	can	implement	co-teaching	cycles	
within	their	schools.		The	NWT	is	moving	towards	a	new	competency-based	IEP.		We	are	looking	
forward	to	more	collaboration	between	Program	Support	Teachers	and	Indigenous	Language	
Teachers	to	build	a	student	support	plan	that	is	viewed	through	an	Indigenous	lens	and	valuing	
Indigenous	pedagogies	and	practices.	As	well	as,	modifying	our	current	IEP	report	cards	to	reflect	
student	learning	more	accurately.	
	
Music	and	Sports:		In	the	past	two	years,	the	DDEC	initiated	a	district-wide	music	and	sports	
program.	Unfortunately,	Covid	made	it	difficult	to	implement	these	two	initiatives	because	of	the	
safety	restrictions,	but	we	are	taking	the	steps	to	revitalize	music	and	sports	for	school	year	
2022-2023.		
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Indigenous	Education:		The	goals	for	Indigenizing	Education	are	to	ensure	that	all	the	schools	in	
the	region	use	and	apply	the	Indigenous	Language	and	Education	Policy	(Indigenous	Language	
Education	Framework	2017).		One	of	the	ways	to	support	the	initiatives	set	out	by	ECE,	is	the	
hiring	of	casual	employees	for	the	creation	of	some	materials	and	support	cultural	initiatives.	
Distribute	funds	to	Indigenous	Language	resource	people	throughout	the	region	to	continue	the	
work	on	translating	online	Dene	Zhatié	books,	so	it	is	accessible	for	all	learners.	An	initiative	is	to	
put	all	the	DDEC	resources	online	for	ease	of	access	to	all	DDEC	staff.		
	
Technologies:		To	better	prepare	our	students	for	the	future,	there	needs	to	be	a	consideration	
on	technology	used	in	the	classrooms.		21st	century	learning	relies	heavily	on	technology	and	its	
implementation	in	schools.		The	newly	hired	IT	Teacher	Consultant	supports	teachers	and	staff	
with	the	implementation	and	training	of	various	types	of	technology	into	the	classrooms.		These	
supports	can	be	from	the	administrative	tools	such	as	PowerSchool	(Student	Information	System)	
and	Office	365	to	educational	software	such	as	BrainPop	and	Minecraft.			A	secondary	role	is	to	
ensure	that	local	infrastructure	is	up	to	date	and	adequate	to	meet	the	increase	demand	of	the	
Internet	as	well	as	coordinating	with	Technology	Services	Centre	(TSC)	who	supply	Internet	
connectivity	to	the	schools	across	the	NWT.		 
	
New	Initiatives:		Locally	Developed	courses:	We	hope	to	develop	courses	that	are	relevant	to	our	
students	and	that	may	encourage	them	to	stay	in	school.	It	is	about	granting	credit	for	areas	of	
studies	that	help	them	develop	new	skills	and	interests	like	horticulture.		
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Annual	Report	-	Executive	Summary		

The	Dehcho	Divisional	Education	Council’s	Annual	Report	for	the	2022-2023	school	year	was	
prepared	in	compliance	with	the	Financial	Administration	Act	that	requires	Northwest	Territories	
(NWT)	Education	Bodies	to	report	on	their	operations,	compliance	to	educational	directives,	and	
implementation	of	activities	and	initiatives	in	line	with	the	Government	of	the	NWT	(GNWT)	
Mandate	and	the	Minister	of	Education’s	direction.		

The	following	table	summarizes	the	successes	and	areas	for	improvement	for	the	school	year:	

Embracing	the	Whole	Child	is	the	overarching	ethos	that	drives	the	DDEC.		Our	
achievements	in	school	year	2022-2023	highlight	our	successes	in	bridging	and	balancing	
the	academic	with	the	social,	emotional,	and	mental	well-being	or	our	staff	and	students.		
This	balance	was	achieved	through	music,	sports,	the	technologies	and	most	importantly,	
our	ability	and	focus	on	Indigenizing	Education.	
	
Reading	and	Writing:	

Spelling	Bee:		Our	NWT	Wide	Spelling	Bee	was	a	huge	success	with	more	than	half	of	the	NWT	
Education	Boards	participating.		We	can	confirm	that	this	has	turned	into	a	yearly	event.		The	
Beaufort	Delta	Divisional	Education	Council	(BDDEC)	has	committed	to	holding	it	in	the	2023-
2024	school	year.		

Literacy	Targets	based	on	current	data:	To	assess	the	progress	of	these	goals	we	use	the	Fountas	
&	Pinnell	Baseline	Assessment	System	(Gr	1-9)	and	Gates	McGinitie	(7-12)	System	for	reading	as	
well	as	the	Dehcho	Student	Writes	(DSWs)	(K-12)	for	writing.	

Assessments	are	conducted	twice	a	year	to	track	progress	(in	the	Fall	and	Spring)	

Reading	Targets	-	by	April	2023		

													Gr.	1–9			We	did	not	hit	our	target	of	60%,	but	we	did	achieve	a	9%	increase	from	24%	to	
36%	of	students	reading	at	grade	level	compared	to	the	fall	of	2022.			

Note...these	figures	exclude	students	in	immersion	programs		

Gr.	1–6				We	did	not	quite	hit	our	target	of	less	than	25%	reading	below	by	more	than	2	
years	below	grade	level,	however	we	are	28%	which	is	a	19%	improvement	from	our	stats	
in	April	of	2022,	from	47%	to	28%	

Writing	Targets	-	by	April	2023		

	Gr.	1–9					We	did	not	achieve	our	50%	target,	but	we	did	achieve	a	10%	increase	from	
14%	to	24%	of	students	will	write	at	grade	level	compared	to	the	Fall	of	2022.		
Note...these	figures	exclude	students	in	immersion	programs	

Commented [JR2]: How is the DDEC measuring their reading 
and writing targets? Which tool is being used? 
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Math:		Our	curriculum	coordinator	initiated	the	preliminary	work	of	analyzing	data,	researching	
resources	and	setting	quantifiable	and	realistic	targets	for	a	division-wide	implementation	of	the	
Math	Curriculum.		The	goal	of	this	work	was	to	provide	a	comprehensive	math	program	that	
would	easily	transfer	from	the	Alberta	curriculum	to	the	BC	Curriculum.		Unfortunately,	the	
coordinator	transferred	to	another	position	in	the	district	in	January	of	2023.					
	
Mental	Wellness:		We	are	pleased	to	confirm	that	we	developed	a	meaningful	and	ongoing	
relationship	with	the	Centre	for	Contemporary	Science	and	Compassion	Based	Ethics	at	Emory	
University.		As	a	result	of	this	relationship,	we	were	able	build	the	capacity	of	our	students	to:		

- Organize	a	student	exchange	trip	involving	students	from	indigenous	communities	from	
Mexico	and	the	NWT	with	the	purpose	of:		Exchanging,	strengthening,	and	sharing	
indigenous	worldviews	and	perspectives.			

- Provide	practical,	hands-on	experience	which	allowed	the	students	to	exchange	cultural	
elements	and	traditions.	This	allowed	students	to	see	that	their	actions,	no	matter	how	
small,	can	make	a	big	difference	to	their	partnering	community.		In	so	doing,	our	students	
fully	understood	the	concept	of	Compassion	in	Action.	

- Students	were	then	able	to	bring	their	newly	found	and	deeper	understandings	of	their	
own	culture	back	to	their	home	community.	

We	were	able	to	facilitate	the	following	trainings	and	workshops	district-wide:	

- Staff	healing	circles,	
- Social	Emotional	and	Ethical	Learning	(SEE	learning),	
- Trauma	informed	care,	
- nurturance	of	compassion	and	kindness,	
- Attention	training,	and		
- The	Olweus	anti-bullying	program.	

Note....Most	importantly	we	emphasized	the	Indigenous	perspective	(Dene	Laws)	in	the	
implementation	of	the	SEE	Learning	program.		

We	had	limited	success	with	after-school	programs	due	to	attendance	and	capacity	issues.			

Successful	summer	camps	were	run	as	part	of	the	Compassion	in	Action	program	mentioned	
above.	

Inclusive	Schooling:		We	were	able	to:	

- Provide	SCERTS	(Social	Communication	Emotional	Regulation	and	Transactional	
Supports)	training	for	relevant	staff	working	with	students	on	the	Autism	spectrum.			

- Build	collaboration	and	the	capacity	to	hold	effective	School-Based	Support	Teams	(SBST).	
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- Modify	our	current	IEP	report	cards	to	reflect	student	learning	more	accurately	reflect	
transition	to	the	BC	curriculum.	

	
Music	and	Sports:		We	took	the	following	steps	to	revitalize	and	indigenize	both	Music	and	
Sports:	

- Increased	funding	for	fiddling	tours	and	jamborees.	
- Employed	and	itinerant	indigenous	flute	player	to	tour	the	Dehcho.		
- Doubled	Judo	instruction	in	the	Dehcho	with	one	of	the	coaches	being	indigenous.			

	
Indigenous	Education:		We	have	been	able	to	follow	the	Indigenous	Language	and	Education	
Policy	(Indigenous	Language	Education	Framework	2017)	as	follows:		
		

- The	hiring	of	casual	employees	for	the	creation	of	some	materials	and	support	cultural	
initiatives,		

- Distribution	of	funds	to	Indigenous	Language	resource	people	throughout	the	region		
- Translating	online	Dene	Zhatié	books,		
- Started	the	process	of	putting	all	the	DDEC	resources	online,	

	
Technologies:		We	are	pleased	to	confirm	that	DDEC	schools	were	able	to	secure	between	
$25,000	and	$75,000	each	for	a	total	of	more	than	$400,	000	in	Microsoft	Vouchers	to	purchase	
computers,	software,	and/or	training	over	the	next	3	years.			
	
Principals	are	working	with	our	IT	consultant	on	what	their	school’s	needs	are	and	how	to	best	
use	these	vouchers	to	meet	these.			
	
We	can	confirm	that	the	following	supports	and	ongoing	tutoring	were	offered	to	staff;	
administrative	tools	such	as	PowerSchool	(Student	Information	System)	and	Office	365	to	
educational	software	such	as	BrainPop.	
	
The	IT	consultant	investigated	and	purchased	Starlink	Satellite	services	for	the	school	in	Sambaa	
K’e.	
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Administration	and	School	Services	

Administration	and	Schools	Services	reflects	the	overall	operations	of	Education	Bodies	and	
Schools,	including	high	level	overviews	of	the	Education	Body’s:	

A. Governance	Structure;	
B. Functional	Organizational	Chart;	
C. School	Profiles;	and	
D. Student	Profiles.	

	
Governance	of	Education	Bodies	
The	following	table	details	key	aspects	of	the	Education	Body	governance	structure	and	processes	
at	the	regional	level,	such	as	elections	membership	terms,	current	membership:		
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The Dehcho Divisional Education Council, (DDEC) (formerly known as the Dehcho 
Divisional Board of Education) was established by regulation on July 4, 1996. The Dehcho 
Division encompasses an area which includes the communities of Fort Liard (Echo Dene 
School), Fort Providence (Deh Gah Elementary and Secondary School), Fort Simpson (Liidlii 
Kue Elementary and Liidlii Kue Regional High School), Jean Marie River (Louie Norwegian 
School), Kakisa Lake (Kakisa Lake School), Nahanni Butte (Charles Yohin School), Sambaa K’e 
(Formerly Trout Lake) (Charles Tetcho School), and Wrigley (Chief Julian Yendo School). 
	
The Education Body’s purpose is to administer and manage the educational affairs of the 
Division in accordance with the Education Act and the Financial Administration Act of the 
Northwest Territories and the regulations of the Order establishing the Education Division. 
As such the DDEC prepares audited financial statements for the year ending June 30. 

The DDEC is made up of seven trustees and a chairperson. Each District Education 
Authority (DEA) in the Dehcho region appoints one member to represent their 
community. The term for trustees is three years. Trustees may be reappointed for 
consecutive terms. From among those eight trustees, one is elected as Chairperson each 
year. The DDEC meets quarterly throughout the year. Terms for most of the current 
trustees end in October 2023 and 2024. 
Dehcho Divisional Education Council 

Community Member Position 

Fort Liard Herbert Berreault  Trustee 

Fort Simpson Renalyn Pascua- Matte Chairperson 

Fort Providence Albertine Canadian Trustee 

Jean Marie River Yvonne Norwegian Trustee 

Kakisa Anita Simba-Chicot Trustee 

Nahanni Butte Jayne Konisenta Trustee 

Sambaa K’e Ruby Jumbo Trustee 

Wrigley Lisa Moses Vice-Chairperson 

The last DEA elections were held: 

o Fort Liard DEA had elections in December 2021 for a two-year term. The 
next elections will be in December of 2023 
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o The Fort Providence DEA had elections in December 2021 for a two-year 
term.  The next elections will be in December of 2023 

o The Fort Simpson DEA had elections in October of 2021 for a three-year 
term. The next elections will be in October of 2024 

o The Jean-Marie DEA had elections in August 2019 for a three-year term. 
Term ends in 2022. The next elections will be in August 2022. 

o The Kakisa DEA had elections in June 2019 for a three-year term. 
Terms ends in 2022. The next elections will be in June 2022. 

o The Nahanni Bute DEA had elections in December 2019 for a three-year 
term. Next elections will be in December 2022 

o The Sambaa K’e DEA had their last elections in December of 2021 for a 
two-year term. Next elections will be in December 2023 

o The Wrigley DEA had elections in December 2021 for a two- year term. 
The next elections will be in December 2023. 
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A. Functional	Organizational	Chart	
The	following	table	details	the	functional	organization	of	the	Education	Body:		
	

 

Commented [RPM3]: Assistant Superintendent should change 
to Supervisor of Schools 
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School	Profiles		

The	following	table	details	the	total	number	of	schools	in	the	District,	the	expected	student	head	
count	for	the	upcoming	school	year	and	a	summary	of	the	education	programming	highlights	
offered	by	each	school	in	the	region,	including	the	community	the	school	is	located	in,	the	grades	
offered	in	the	school,	and	any	additional	programming	highlights	for	the	school	such	as	immersion	
programming,	alternative	education	programming,	class	compositions	(Multi-grade,	split-grade	or	
single	graded	classes)	and/or	other	alternative	learning	modes	(e.g.	distance	learning,	Montessori).		

Total	
Number	of	
Schools	in	
District	

9	

Total	
Anticipated	
Student	Head	
Count	

461	

	

School	Name	 Community	
Grades	
Offered	 Programming	Highlights	

Echo	Dene	School		 Fort	Liard	 JK-12	 Northern	Distance	Learning	

Deh	Gáh	Elementary	
&	Secondary	School		

Fort	Providence	 JK-12	
Part-time Dene Zhatié Immersion Programming 
JK-3  
Northern Distance Learning 

Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	School		

Fort	Simpson	 JK-6	
Split and Single Grade Classes 

	

Łıı́d́lı̨ı̨	Kų́ę́		Regional	
High	School	 Fort	Simpson	

7-12 

	

Northern Distance Learning 

	

Louie	Norwegian	
School		

Jean	Marie	River	
JK-9 

	

Multi-Grade Classes 

	

Kakisa	Lake	School		 Kakisa	
JK-9 

	

Multi-Grade Classes 

	

Charles	Yohin	School		 Nahanni	Butte	
JK-10 

	

Multi-Grade Classes 

	

Charles	Tetcho	School		 Sambaa	K’e		
JK-9 

	

Multi-Grade Classes 

	

Chief	Julian	Yendo	
School		

Wrigley	
JK-9 

	

Multi-Grade Classes 
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B. Student	Profiles	
The	following	table	details	general	characteristics	of	the	region’s	student	population,	including	a	
description	of	student	body	ethnic	backgrounds,	description	of	regional/community	culture,	and	
other	noteworthy	demographics.		

Table	2:	Student	enrolment	(FTE)	by	school	and	by	grade	as	of	September	30,	2021 

  Grades 

JK K 1 2 3 4 5 6 7 8 9 10 11 12 
FTE 

Totals 

		Fort	Liard 	EDS 10 7 5 9 6 5 7 4 12 8 7 24 4 1 109 

Fort	
Providence 

Deh	Gáh 1 7 7 5 4 6 8 9 6 4 6 27 4.5 0.5 95 

Fort	
Simpson 

LKES 5 9 9 14	 13 7 11 10 0 0 0 0 0 0 78 

Fort	
Simpson 

	LKRHS 0 0 0 0 0 0 0 0 15.5 15 11.5 37 4 2 85 

Wrigley CJY 0 1 2 2 1 2 4 1 1 2 2 4 1 0 23 

Jean	Marie	
River 

LNS 1 2 0 0 1 2 0 0 0 2 1 0 1 0 10 

	Kakisa	
Lake 

	Kakisa	
Lake 0 0 0 0 0 1 1 1 0 0 0 0 0 0 3 

Nahanni	
Butte 

CYS 1 0 0 1 0 1 1 1 1 0 0 1 1 0 8 

Sambaa	
K’e 

CTS 0 3 0 1 2 3 2 0 0 1 2 9 1 0 24 

DEC	Total 18 29 23 32 27 27 34 26 35.5 32 29.5 102 16.5 3.5 435 

	Ethnic	Backgrounds 

Ethnicity %	of	Student	Population 

Dene 88.38 

Inuit 2.28 

Metis 2.49 

Non-Aboriginal	+	Southern	Aboriginal 6.85 
	

Commented [JS4]: The information below does not quite 
capture what is requested. SSP/IEP data is no longer requested in 
this section. 
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1. Territorial	Schools		

Territorial	Schools	reflects	the	programs	and	professional	development	activities	that	directly	
support	excellence	in	teaching	and	student	academic	achievement	specific	to	the	NWT	Education	
Act,	Ministerial	Directives,	or	School	Funding	Framework	including:		

A. Education	Body	Strategic	Planning;	
B. School	Improvement	Planning	&	School	Reviews;	
C. Staff	Evaluations;	
D. Regional	Training	and	In-Service;	
E. Literacy	Coordinators;	
F. Healthy	Food	for	Learning;	
G. Second	Language	Education;	and,	
H. Northern	Distance	Learning	

	

	

	

A. Education	Body	Strategic	Planning	
NWT	Education	Bodies	develop	regional	priorities	and	goals	based	on	the	needs	of	their	students	
and	schools.	The	priorities	and	goals	developed	for	the	upcoming	school	year	should	align	with	the	
following	five	shared	priorities	agreed	to	by	Education	Leaders	and	the	Department	of	ECE:	
	

1.	 Student	achievement	in	Literacy	and	Numeracy	
2.	 Language	and	Culture	
3.	 Student	&	Educator	Wellness	
4.	 Personalized	and	Inclusive	Education	
5.	 Key	Competencies		
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The	following	tables	detail	regional	priorities,	goals,	and	connections	to	the	shared	priorities,	
including	regional	performance	indicators	and	targets	set	for	the	upcoming	school	year	related	to	
Education	Body	strategic	planning,	along	with	the	achieved	results,	the	explanation	for	any	
difference	between	targets	and	results,	noted	areas	of	strength	and	areas	for	development.					

Regional	priorities	
and	goals.	

 
A. Mental	Wellness:	Our	priority	for	the	2022-2023	calendar	year	is	to	

help	students	develop	social	emotional	skills	through	the	
implementation	of	the	Social	Emotional	Ethical	Learning	(SEE)	
framework.	We	will	work	with	educators	in	identifying	needed	tools	
and	resources	for	ensuring	the	mental	health	and	wellbeing	of	our	
students.	This	will	be	accomplished	through	their	involvement	in	
various	mental	health	surveys,	interviews	and	assessments.	Data	
collected	from	these	will	inform	current	gaps	and	areas	of	priority.		

	

B. Indigenous	Education:	We	will	continue	to	monitor	the	
implementation	of	the	Our	Languages	Curriculum	and	offer	
workshops	on	Dene	Kede	to	all	our	staff.	This	is	a	unique	and	
precious	resource	that	we	need	to	revisit.	We	also	hope	to	introduce	
new	practices	that	will	highlight	the	local	Dene	Zhatíe	language	as	an	
asset	that	is	fun	to	learn,	and	that	can	be	acquired	outside	the	
confines	of	a	classroom.	To	that	intent,	we	will	have	choirs	and	hope	
to	see	our	students	learn	to	sing	in	Dene	Zhatíe.	We	understand	there	
is	a	protocol	to	follow	and	permissions	to	get.	We	will	make	sure	that	
this	initiative	is	approved	before	moving	forward.	We	will	also	
strengthen	the	Dene	Laws	every	time	the	Social	Emotional	
Curriculum	is	being	taught.	For	example,	the	competency	called	
Social	Awareness	involves	the	ability	to	understand,	empathize,	and	
feel	compassion	for	those	with	diverse	backgrounds	or	cultures.	It	
also	involves	understanding	social	norms	for	behavior	and	
recognizing	family,	school,	and	community	resources	and	supports.	
One	can	easily	see	the	connection	with	Dene	Laws	of	“Loving	each	
other	as	much	as	possible”;	“Helping	each	other”;	“Sharing	what	
you	have”,	and	“Be	polite	and	don’t	argue	with	anyone”.	Our	
biggest	challenge	lies	in	getting	Dene	Languages	teachers	and	
ensuring	Dene	Language	is	spoken	by	using	Elders	and	other	
knowledge	keepers	in	school	activities.	

	

C. Inclusive	Schooling:	Our	focus	for	inclusive	schooling	in	2022-2023	
is	multi-faceted.	The	DDEC	will	focus	on	improving	the	current	model	
of	our	School	Based	Support	team	to	ensure	it	is	effectively	facilitated,	
documented,	and	reviewed	for	best	practices	that	fit	the	needs	of	
each	school.	We	will	be	focusing	on	the	training	and	implementation	
of	our	new	competency-based	IEP	as	well	as	reviewing	the	IEP	
referral	process.	The	DDEC	will	also	be	placing	an	emphasis	on	a	
culturally	responsive	model	of	co-teaching	where	both	PSTs	and	
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classroom	teachers	will	be	trained	in	how	to	implement	a	student-
centred	coaching	cycle.	Additional	priorities	include	the	explicit	
training	of	UDL	and	the	SCERTs	model	for	all	new	PSTs.		

	

D. Technologies:	The	2021-22	school	year’s	main	objectives	were	to	
access	the	current	state	of	technology	in	the	schools	of	the	Dehcho	
region	and	get	a	sense	of	where	we	are	in	the	sense	of	technology;	
devices,	management	of	these	devices,	internal	infrastructure,	
Internet	connectivity,	etc.		With	a	better	sense	of	where	the	district	is	
at,	the	focus	and	goals	for	the	IT	Teacher	Consultant	for	the	2022-
2023	school	year	will	be	ensuring	that	the	teachers	have	support	and	
Professional	Development	opportunities	to	Develop	their	skillset	in	
their	implementation	of	technology	in	the	classroom	as	well	as	the	
administrative	tasks	they	are	required	to	complete.		

	

E. Curriculum	development:	Our	priority	in	the	school	year	2022	-
2023	is	to	review	the	Math	curriculum	in	school	years	2022-2023.			
We	need	to	see	how	Math	is	being	delivered	at	the	school	level.		We	
know	that	our	teachers	are	using	different	resources,	which	makes	it	
challenging	to	embrace	a	common	vision	and	a	common	action	plan.		
The	review’s	main	purpose	will	be	to	come	to	a	shared	understanding	
of	the	program	that	we	use,	the	resources,	and	the	state	of	our	
student	performance.		The	school	year	2022	–	2023	will	also	be	about	
clarifying	quantifiable	expectations,	and	deadlines.	

	

F. Literacy	Priorities:	Firstly,	we	will	prioritize	the	implementation	of	
Literacy	Intervention	in	all	DDEC	schools.	With	grant	funding,	we	
hope	to	hire	2	FTE	to	accomplish	this.	Previous	initiatives	(writing	
and	guided	reading)	will	continue.		Kindergarten	and	Grade	1	will	be	
targeted	for	intensive	literacy	instruction	PD.	In	the	Middle	&	High	
Schools,	the	Reading	Power	program	will	be	fully	implemented	in	all	
schools.	
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Regional	Performance	
Indicators	

Regional	
Targets	 Achieved	Results	 Explanation	of	Difference		

(if	applicable)	

Literacy	Performance	Targets	
	
Grades	1	–	9			Reading	at	Level	
(2022-23)	
	
Grades	1	–	9					Writing	at	Level	

	
	
60%	
	
50%	

	
	
36%	
(9%	increase	from	
Fall	2022	in	reading)	
	
	
24%	
(10%	increase	in	
Writing	from	Fall	
2022)	
	

Reading	results	exclude	
students	in	immersion	
program.	
	
	
	
Levelled	Literacy	Intervention	
(LLI)	teachers	were	not	fully	
hired	until	January.	

Inclusive	Schooling	

PSTs	will	take	part	in	
training	for	student-centered	
coaching	and	all	PSTs	will	
complete	2	coaching	cycles	
for	the	2022-2023	school	
year.	

	

100%	 0%	

Other	training	opportunities	
were	prioritized	due	to	the	
change	in	the	Regional	
Inclusive	Schooling	
Coordinator	(RISC)	role.			

Indigenous	Education	
Oral/	Reading	Assessments	-	
(2022-2023)	

100%	 NA	 Not	completed	due	to	staff	
turnover	and	shortage	

Areas	of	Strength	for	the	
region	

Literacy:			
3	LLI	Consultants	were	hired	and	were	trained	to	deliver	targeted	
interventions.		All	schools	had	Literacy	Lead	teachers	who	received	
monthly	training	sessions.	We	now	have	extensive	literacy	resources	in	
all	schools	($1.5	Million	have	been	invested)	
	
Indigenous	Education:		
The	Regional	Indigenous	Language	Educator	(RILE)	continued	to	offer	
support	to	all	Dehcho	communities.			
	
In	May,	2023	we	investigated	and	committed	to	piloting	an	Indigenous	
Language	Instructor	Employment	Program	(ILIEP)	in	conjunction	with	
Education,	Employment,	and	Culture	(ECE)	and	the	Beaufort	Delta	
Divisional	Education	Council	(BDDEC).	
	
Inclusive	Schooling:			
Professional	Development	in	the	areas	of	Complex	Needs	such:	autism,	
Down’s	Syndrome,	trauma	informed	Practice,	Social-Emotional,	etc.	
	
Summary:		
All	three	of	these	departments	are	working	collaboratively	to	achieve	
the	DDEC	and	ECE	Mission,	Vision	and	Strategic	Goals.		
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Areas	for	Development	for	
the	region	

Literacy:			
For	the	2023-24	school	year	we	will	closely	monitor	LLI	Consultants	&	
students	for	attendance	and	progress	with	monthly	meetings.	
	
Identified	the	need	to	focus	on	middle	school	literacy	programming	
with	intensive	supports	for	staff	and	students.	
	
Indigenous	Education:			
For	the	2023-24	school	year	we	are	currently	struggling	to	fill	
Indigenous	Language	Instructors	(ILI)	in	three	communities.			
	
Regional	ILI	staff	will	attend	a	minimum	of	four	regional	trainings	on	
topics	such	as	the	Our	Languages	Curriculum	(OLC)	and	Dene	Kede,	as	
well	as	for	the	ILIEP	program.	
	
We	will	continue	to	strengthen	our	relationships	with	community	
organizations,	elders,	knowledge	keepers	and	language	speakers.	
	
Inclusive	Schooling:	
	
Training	teachers	and	continue	training	for	Program	Support	Teachers	
(PST)	competency-based	Individual	Education	Plans	(IEPs),	as	well	as	
to	build	capacity	with	the	upcoming	switch	over	to	the	competency-
based	British	Columbia	(BC)	curriculum.	
	
Developing	Behaviour	Support	Plans	(BSPs)	utilizing	the	whole	child	
approach/model.	
	

Additional	Comments	for	the	
region,	including	any	specific	
information	related	to	the	
COVID-19	pandemic.	

The	Dehcho	is	still	recovering	from	the	recurrent	floods,	fires,	and	the	
Covid	pandemic.		All	these	events	have	impacted	our	student	
attendance	and	performance	in	ways	that	we	are	still	uncovering	and	
addressing.	

	

	 	



Operating Plan 
 

Page 19 of 69 
 

B. School	Improvement	Planning	&	School	Reviews	
As	per	the	NWT	School	Improvement	and	Reporting	Directive,	school	improvement	planning	
responds	to	student	and	community	needs,	addresses	policy	requirements,	accommodates	
departmental	directives,	and	engages	all	school	staff.			

In	addition,	Annual	School	Reviews	should	focus	on	standards	of	learning	outcomes	-	academic	and	
non-academic	-	and	require	schools	to	present	the	analysis	and	evaluations	of	learning	outcomes	to	
their	Superintendent	of	Education.	

The	following	tables	detail	regional	priorities	and	goals	for	the	upcoming	school	year	related	to	
School	Improvement	Planning	and	School	Reviews,	along	with	noted	areas	of	strength	and	areas	for	
development.					

Regional	approach	to	School	
Improvement	Planning	and	School	
Reviews,	and	relevance	to	regional	and	
shared	priorities,	for	the	school	year.	

Literacy 

Indigenous Education 

Inclusive Schooling  

Mental Wellness 

Technologies 

 

The five above-mentioned central office departments work 
together to coordinate their actions.  For example, the 
development of a locally developed course (Communications) is 
built to incorporate an Indigenous perspective in partnership with 
the Regional Indigenous Language Education Coordinator and the 
Literacy Coordinator. That course further strengthens the Literacy 
dimension. 

Another example would be the use of technologies to strengthen 
our initiatives, with the software being a component/tool of the 
instructional process. 

Another example yet would be the coordination of our actions so 
that computer technologies, are used to support our mental 
wellness initiatives with an inclusive and indigenous lens. 

SIP Development and Process: At the beginning of the school year, 
every principal has to reach out to the Board leads in the areas of 
Literacy, writing, Indigenous Education, Inclusive Schooling and 
Indigenous Education.  Together, they clarify the goals they want 
to reach in these specific areas.  The teachers are involved in the 
process so that everybody is on the same wavelength.  Once there 
is clarity, the School Improvement Plan is presented and discussed 
at the DEA level so that our partners may have a chance to provide 
input. Once approved by the DEA, the SIP is sent to the central 
office. 
	

 

Commented [JR5]: Suggest including some information in the 
table about the SIP development and review process being followed 
in the DDEC.  
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Areas	of	Strength	for	the	region	
We	have	a	comprehensive	central	office	team	that	can	offer	
more	support	and	guidance	to	departments	mentioned	
above.	

Areas	for	Development	for	the	region	
Reviewing	the	five-year	mission	and	vision.		This	will	
facilitate	and	continue	to	build	and	promote	collaboration	
with	community	partners	and	stakeholders	to	identify	our	
strategic	goals.	

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

The	Dehcho	is	still	recovering	from	the	recurrent	floods,	
fires,	and	the	Covid	pandemic.		All	these	events	have	
impacted	our	student	attendance	and	performance	in	ways	
that	we	are	still	uncovering	and	addressing.	
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C. Staff	Evaluations	
All	education	staff	is	required	to	undergo	evaluations	as	per	Ministerial	directives,	including	the	
Promotion	of	Professional	Growth	For	Teachers	in	Northwest	Territories	Schools	(2004)	and	Direction	
on	Principal	Growth	and	Evaluation	in	the	Northwest	Territories	(2012).		

The	following	tables	detail	the	region’s	approach	to	completing	staff	evaluations	for	the	upcoming	
school	year	related	to	staff	evaluations,	along	with	noted	areas	of	strength	and	areas	for	
development.					

Regional	
approach	to	the	
completion	of	
Staff	
Evaluations.	

	
Dehcho	Staff	are	evaluated	as	per	the	specific	mandates	and	responsibilities	of	
the	position	they	hold	and	with	regards	to	their	capacity	to	implement,	assess	
and	supervise	the	goals	and	directives	as	mandated	by	ECE	and	DDEC.	The	
Superintendent	and	supervisor	of	schools	assess	the	principals	who,	in	turn,	are	
responsible	for	teacher	and	support	staff	evaluations.			
We	strive	to	reach	our	regional	and	local	targets	together	as	a	team.	Every	
employee	has	a	role	to	play	in	the	overall	success	of	the	organization	leading	to	
the	improvement	of	student	performance.	We	assess	the	ability	of	the	individual	
to	achieve	(or	strive	to	achieve)	regional	mandates,	and	his/her	willingness	to	
implement	the	changes	that	are	needed	to	reach	measurable	outcomes.	
	

 

Areas	of	Strength	for	the	region	 Less	turnover	of	staff	has	allowed	for	better	continuity	and	
consistency	of	our	programs	and	their	delivery.	

Areas	for	Development	for	the	region	

Teacher	retention	is	going	to	be	a	key	to	staffing	our	
schools	and	consistent	program	delivery.			
	
The	transition	from	the	Alberta	to	BC	curriculum	will	
require	extensive	training,	support,	and	collaboration	for	
all	staff.		

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

Global	teacher	shortage	has	and	will	continue	to	impact	
staffing.			
	
Funding	for	resources	to	support	the	transition	to	the	BC	
curriculum	will	need	to	be	addressed.	

D. 	
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E. Regional	Training	and	In-Service	
Education	Bodies	are	responsible	for	training	and	in-service	activities	for	staff	at	the	regional	and	
school	level,	which	can	occur	throughout	the	year,	and	may	include	2.5	administrative	days	per	year	
and	time	allotted	for	the	Strengthening	Teachers’	Instructional	Practices	(STIP).	(This	does	not	
include	any	professional	development	activities	related	to	Article	16	of	the	Collective	Agreement.)	

The	following	tables	detail	the	region’s	training	and	in-service	plan,	the	relevance	of	the	plan	to	
regional	and	shared	priorities	and	include	regional	performance	indicators	and	targets	set	for	the	
upcoming	school	year,	along	with	the	achieved	results,	the	explanation	for	any	difference	between	
targets	and	results,	noted	areas	of	strength	and	areas	for	development.					

Regional	approach	to	the	
completion	of	Training	
and	In-Service.	
	
Please	include	relevance	to	
regional	and	shared	
priorities,	for	the	upcoming	
school	year.	

List	of	workshops	available:	
	

Mental	Wellness	
• SEE	LEARNING	training	workshop	(Orientation)	
• Offer	Trauma-Informed	Practice,	Mental	Health	First	Aid,	

Talking	About	Mental	illness	(TAMI),	and	Applied	Suicide	
Intervention	Skills	Training	(ASSIST)	

• Healthy	Relationships	in	the	Workplace	
• Anti-Bullying	Workshop	

	

Inclusive	Schooling	
• Review	of	new	competency-based	IEP	
• Effective	SBST	meeting	facilitation	and	implementation	
• Best	practices	for	co-teaching		
• Universal	Design	for	Learning	
• Orientation	–	Review	of	Inclusive	Schooling	Practices	
• SCERTs	training	(Social	Communication	Emotional	

Regulation	and	Transactional	Supports)	

Literacy			
• Continuation–Literacy	Intervention	Modules	
• Reading	Power:	Grades	7–12	
• Writing	Assessment:	Collaborative	Marking	
• Kinder/Grade	1	Intensive	Literacy	PD	
• Literacy	Lead	Teacher	PLC	
• Data	Analysis	and	Goal	Setting	session	

	
	

Indigenous	Education 
- OLC	Workshops	are	held	4	times	a	year	
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- OLC	Assessments	will	resume	with	consultant	in	the	fall	
2023.	

- Teleconference	meetings	are	held	monthly.	
- School	Visits	are	held	once	per	year	or	as	needed.	
- Indigenize	education	materials	made	available	to	all	

teachers,	curriculum	development,	books	and	resources,	
materials	for	OLC	languages	as	priority. 

- Develop	Immersion	School	programming	materials 
	
Technologies	

- Start	of	school	year	PD	Sessions	
- Development	of	help	documents	and	videos	for	use	and	

access	any	time. 
- Individualized,	by	school	or	by	topic,	sessions	on	software	

which	is	to	be	implemented	in	the	classrooms	to	enhance	
learning 

	

Regional	Performance	Indicators	
Regional	
Targets	

Achieved	
Results	

Explanation	of	Difference		
(if	applicable)	

%	of	Regional	training	and	in-service	
focused	on	regional	priorities	 100%	 100%	 	

%	of	Regional	training	and	in-service	
focused	on	shared	priorities		 100%	 100%	 	

Number	of	administration	days	
dedicated	to	training	and	in-service.	
(Please	choose	between	0	and	2.5)	

2	 2	 	

Areas	of	Strength	for	the	region	 We	have	specialists	overseeing	the	key	operations	of	each	
department.	

Areas	for	Development	for	the	region	
Ensure	all	departments	and	department	heads	are	ready	to	
facilitate	and	provide	support	for	teachers	during	the	BC	
curriculum	transition	as	well	as	our	mission,	vision,	and	
strategic	goals.	

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

The	transition	from	the	Alberta	to	BC	curriculum	will	
require	extensive	training,	support,	and	collaboration	for	
all	staff.	
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F. Literacy	Coordinators		
Literacy	coordinators	collaborate	with	teachers	to	develop	effective	instructional	approaches	in	
literacy	and/or	numeracy	throughout	all	grades	and	subjects.	They	provide	professional	
development	for	teachers	and	model	effective	routines,	practices,	and	protocols,	while	developing	a	
regional	literacy	action	plan	and	supporting	school	administrators	and	teachers	to	develop	and	use	
instructional	practices,	resources,	and	assessments	associated	with	the	plan.		

The	following	table	details	the	total	number	of	allocated,	budgeted	and	actual	Literacy	Coordinators	
in	place	to	provide	administrative	and	programming	leadership	at	the	regional	level,	and	the	
explanation	for	any	variance	between	each.		

Allocated	
(PY)	

Education	
Body	

Contributed	
(PY)	

Total	
Budgeted	
(Allocated	+	
Contributed	=	

PY)	

Explanation	if	not	
1.0	or	0.5	
(if	applicable)	

Actual		
(PY)	

Explanation	for	
Difference		
(if	applicable)	

0.50	 0.50	 	 1.00	 	 1.00	 	
*	As	per	the	School	Funding	Framework,	funding	provided	equates	to	0.50	or	0.25	of	a	school	consultant	position,	with	the	
expectation	that	the	other	half	be	funded	by	the	Education	Body,	otherwise	not	allocated.	

The	following	tables	detail	the	region’s	role	of	their	Literacy	Coordinator,	and	the	relevance	of	the	
position	to	regional	and	shared	priorities	for	the	upcoming	school	year	related	to	literacy,	along	
with	noted	areas	of	strength	and	areas	for	development.					

Regional	approach	to	how	the	
Literacy	Coordinator	role	will	be	
used	in	the	upcoming	school	year.		
	
Please	indicate	whether	or	not	
there	is	a	Regional	Literacy	Action	
Plan	in	place.	

Yes,	a	Regional	Literacy	Action	Plan	is	in	place.		
	
According	to	the	2022-2023	Literacy	Plan,		
the	DDEC	Literacy	Coordinator	will	provide:	

• Professional	Development	Sessions		
• Division-wide	assessments	
• Data	collection	and	analysis	
• School	Visits	–	coaching,	observations,	shared	planning	
• Support	to	ensure	fidelity	of	the	Levelled	Literacy	

Intervention	(LLI)	initiative.	
• Guidelines	for	principal	instructional	leadership	in	

literacy	
	

 

Areas	of	Strength	for	the	region	

3	LLI	Consultants	were	hired	and	were	trained	to	deliver	
targeted	interventions.		All	schools	had	Literacy	Lead	teachers	
who	received	monthly	training	sessions.	We	now	have	extensive	
literacy	resources	in	all	schools	($1.5	million	have	been	invested	
over	the	past	4	years)	
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Areas	for	Development	for	the	
region	

For	the	2023-24	school	year	we	will	closely	monitor	LLI	
Consultants	&	students	for	attendance	and	progress	with	
monthly	meetings.	
	
Identified	the	need	to	focus	on	middle	school	literacy	
programming	with	intensive	supports	for	staff	and	students.	
	

Additional	Comments	for	the	
region,	including	any	specific	
information	related	to	the	COVID-
19	pandemic.	

Extra	funding	for	literacy	programming	has	been	provided	by	
Jordan’s	Principle	(JP)	–	for	LLI	as	well	as	the	Student	Success	
Initiative	(SSI)	for	training.	

	
G. Healthy	Food	for	Learning	
The	Healthy	Foods	for	Learning	Program	is	supported	by	the	Anti-Poverty	Strategic	Framework	
and	aims	to	increase	the	capacity	of	schools	to	provide	healthy	meals	and/or	snacks	to	students.		

The	following	tables	detail	the	regional	approach	taken	for	the	upcoming	school	year,	along	with	
noted	areas	of	strength	and	areas	for	development.					

Regional	approach	to	the	Healthy	
Foods	for	Learning	program	for	the	
upcoming	school	year.	

	
A	variety	of	initiatives	are	offered	throughout	the	
Dehcho	to	ensure	that	our	students	have	free	access	
to	food	programs	in	the	day:	Breakfast,	snacks	and	
even	lunch	in	some	of	our	schools.		
	

 

Areas	of	Strength	for	the	region	 Local	partnerships	with	community	agencies	

Areas	for	Development	for	the	region	

Broaden	and	deepen	community	partnerships	with	all	
stakeholders	to	coordinate	more	effective	programming.	
	
Need	to	develop	partnerships	with	local	harvesters	to	
provide	traditional	foods	for	our	students	in	every	
community.	

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

The	cost	of	food	in	the	Dehcho	is	a	hardship	in	delivering	
programming	in	our	isolated	communities.	
	
The	quality	and	variety	of	fresh	non-processed	food	is	
limited.		
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School	Name	

Type	of	food	
program(s)	
offered		
(Breakfast,	
Lunch,	Snack,	

etc.)	

Average	number	
of	children	/	
youth	served	

daily	

Criteria	to	
participate		
(Low	income,	fee,	

Everyone	
welcome,	etc.)	

Non-GNWT	Funding	
Received 

($	Amount	/	Source)	

Echo	Dene	School	

Hot	Breakfast	
once/month	
	
Healthy	snacks	
daily		

60 
	
	
75	

Everyone	
welcome	

$5,500	Breakfast	Club	of	
Canada	 

Deh	Gáh	
Elementary	&	
Secondary	School		

Hot	Breakfast	
&	Lunch	Daily	
	
Healthy	snacks	
daily	

65 
	
	
	
80	

Everyone	
welcome	

$8,500	Food	First	
Foundation	 

Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	
School		

Healthy	Snacks	
daily	
	
Breakfast	daily	

85	
	
	
	
70 

Everyone	
Welcome	

$3,000	Food	First	
Foundation	 

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	High	
School			

Hot	Lunch	
Daily	
	
Breakfast	Daily	
	
Healthy	Snacks	
Daily	

55 
	
	
45 
	
	
60	

Everyone	
Welcome	

	N/A 

Louie	Norwegian	
School		

Healthy	Snacks	
Daily	 5	 Everyone	

Welcome	
$3,000	Food	First	
Foundation	 

Kakisa	Lake	
School		

Healthy	Snacks	
Daily	 4	 Everyone	

Welcome	
$1,500	Food	First	
Foundation	 

Charles	Yohin	
School		

Healthy	Snacks	
Daily	 4	 Everyone	

Welcome	
$3,500	Food	First	
Foundation	 

Charles	Tetcho	
School	

Healthy	Snacks	
Daily	 12	 Everyone	

Welcome	
	 

Chief	Julian	
Yendo	School	

Healthy	Snacks	
Daily		
	
Hot	Brunch	
Daily		

12	
	
	
	
10	

Everyone	
Welcome	

$4,730	Breakfast	Club	of	
Canada	 
$1,500	Food	First	
Foundation	

*	Please	complete	one	row	for	each	program	offered	in	a	school.	Ex:)	complete	two	rows	if	a	school	offers	both	
breakfast	and	snack	programs.	

	 	

Commented [JR6]: Please separate out by program. See * 
below.  
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H. Second	Language	Education	
According	to	section	73(2,3)	of	the	Education	Act,	English	or	an	Official	Language	other	than	English	
must	be	taught	as	part	of	the	education	program	in	addition	to	the	official	language	of	instruction.		

The	following	table	details	all	Second	Languages	(SL)	instruction	taught	for	all	schools	in	the	region,	
including	the	SL	taught,	the	type	of	SL	instruction,	the	grades	in	which	the	SL	is	taught,	%	of	
students	participating	in	SL	instruction,	and	the	frequency	in	which	the	SL	instruction	occurs.	

School	
Name	

Language	
of	SL	

(Chipewyan,	
Cree,	English,	
French,	
Gwich’in,	

Inuinnaqtun,	
Inuktitut,	

Inuvialuktun,	
North	Slavey,	
South	Slavey,	
or	Tłıc̨hǫ)	

Type	of	SL	
program		
(core,	

immersion,	
intensive,	post-
intensive)	

Grades	
of	SL	

program		
(per	

program	
type)	

Frequency	
of	SL	

Program	
(min/week)	

Actual	
Frequency	
of	SL	

Program	
(min/week)	

Explanation	
for	difference		
(if	applicable)	

Charles	
Tetcho	
School	

Dene	Yatie	 Core	 2-9	 225	min	
weekly	

225	min	
weekly	 	

Charles	
Yohin	
School	

Dene	Yatie	–	
NO	ILI	Aug	–	
Mar,	22	

Core	 JK-7	 300	min	
weekly	

300	min	
weekly	 	

Chief	Julian	
Yendo	
School	

Dene	Zhatié	 Core	 Gr.	1	-	9	
2 days per 
week 
	

2 days per 
week 
	

ILI	hired	after	
the	start	of	the	
school	year	

Echo	Dene	
School	 Dene	Yatie	 CORE	 JK-12	 200	min	

weekly	
200	min	
weekly	 	

Deh	Gáh	
Elementary	
&	
Secondary	
School	

Dene	Zhatié	

50%	
immersion		
JK-Gr	3		
ILE	Languages	
Course	Gr	4	12	
45	min/day	

JK-12	
JK-Gr	12	
225	
min/week	

JK-Gr	12	
225	
min/week	

	

Kakisa	Lake	
School	 NO	ILI	 	 	 	 	 No	ILI	

Louie	
Norwegian	
School		

Dene	Zhatié	 Beginning/	
Introductory	 JK-9	 50-90	min	

per	week	 0	 No	ILI	

Líídlįį	Kúę	
Elementary	
School	

Dene	Zhatié	 Core	 JK	-	6	 230	min/	
week	

230	min/	
week	 	

Líídlįį	Kúę	
Regional	
High	School	

Dene	Zhatié	 Core	 7-9	
40	min	
daily/	200	
min	week	

0	 No	ILI	

*Please	include	a	row	per	school	/per	language	/per	type	of	instruction	 	
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I. Northern	Distance	Learning		
Northern	Distance	Learning	(NDL)	provides	opportunities	for	small	community	high	school	
students	to	have	equitable	access	to	higher-level	academic	courses.	Schools	participating	in	NDL	are	
responsible	for	ensuring	that	an	In-Class	Support	Person	(ISP)	is	retained	to	support	students	
during	their	NDL	classes,	all	classroom	supplies	are	purchased	and	to	ensure	a	classroom	with	
access	to	a	long	distance	telephone	and	document	camera	is	provided.	All	other	equipment	and	
supplies	for	the	NDL	program	are	provided.	

The	following	tables	detail	the	number	of	allocated,	budgeted	and	actual	(ISPs)	in	place	to	provide	
support	to	Northern	Distance	Learning	program,	and	the	explanation	for	any	variance	between	
each.			

School	
Name	

Allocated		
($)	

Education	
Body	

Contribution	
($)	

Total	
Budgeted		

($)	
Actual		
($)	

Explanation	for	
Difference		
(if	applicable)	

Echo	Dene	
School	 $27,000	 	$	4,000	 $31,000	 $20,824	 Staffing	delays	

Deh	Gáh	
Elementary	
&	Secondary	
School		

$28,000	 	$	4,000	 	$32,000	 $18,297	 Staff	
delays/turnover	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	School			

$29,000	 	$	10,000	 $	39,000	 0	 Unable	to	find	
staffing	

TOTAL	 $84,000	 	$	18,000	 $102,000	 $39,121	 Staffing	issues	

	

School	

Number	of	
ISPs	in	
place	

Number	of	years	at	
the	school	per	ISP	

Source	of	each	ISP		
(CUSO	volunteer,	local	

hire,	etc.)	

Successes	and	
challenges	related	

to	ISPs	

Echo	Dene	
School	 0	 0	 Hired	a	casual	(local	

hire)	as	the	ISP.	

Unable	to	find	
anyone	to	take	this	
position	(funding	for	
this	is	woefully	
inadequate)	

Deh	Gáh	
Elementary	
&	Secondary	
School	

0	 0	
Hired	a	casual	(local	
hire)	to	be	the	ISP	

Unable	to	find	
anyone	to	take	this	
position	(funding	for	
this	is	woefully	
inadequate)	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	School			

0	 0	 NA	
Unable	to	find	
anyone	to	take	this	
position	(funding	for	

Commented [JS8]: Apologies – this was a typo on our side 

Commented [JR9]: I can see that approx. $39K was spent on 
staffing. What kind of ISP support was provided using these funds, as 
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this	is	woefully	
inadequate)	

	

The	following	tables	detail	regional	and	school	specific	reporting	related	to	Northern	Distance	Learning,	
along	with	the	noted	areas	of	strength	and	areas	for	development.					

Regional	Performance	Indicators	

#	of	
Eligible	
High	

Schools	

#	of	NDL	
High	

Schools	
Explanation	for	variance	

(if	applicable)	
Out	of	the	total	number	of	eligible	high	
schools,	how	many	offered	NDL	
programming	in	the	school	year.		
If	not	all,	please	explain	the	variance	
including	which	schools.	
	

4	 2	

No	interest	from	students	
(the	level	required	for	
acceptance	into	the	
program	is	a	deterrent)	

	
	

Areas	of	Strength	or	promising	practices	for	the	
region,	including	examples	of	positive	impacts	that	
NDL	may	have	had	on	students.		

The	greatest	successes	in	the	division	
happened	when	principals	hired	sub	
teachers	to	be	the	ISPs.	

Areas	for	Development	for	the	region	

To	raise	the	academic	ability/level	and	
autonomy/independence	of	our	
students	in	order	to	achieve	success	in	
the	NDL.	

Additional	Comments	for	the	region	including	any	
specific	information	related	to	the	COVID-19	
pandemic.	

How	will	this	look	after	the	transition	to	
BC?			
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School	Specific	
Reporting		 School	 School	level	Reporting	

Top	one	or	two	NDL	
successes	at	each	
participating	school.	

Echo	Dene	
School	

One	student	did	very	and	passed	all	(4-5)	NDL	courses	and	
is	on	track	to	attend	university	next	fall.	

Deh	Gáh	
Elementary	&	
Secondary	
School	

The	students	really	loved	the	NDL	Art	program,	however	
there	was	a	challenge	with	the	requirement	to	not	miss	
more	than	2	classes.		Some	of	our	students	missed	more	
than	2	classes,	but	they	were	always	very	engaged	when	
present,	yet	they	lost	the	credits.			

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	High	
School			

Two	high	achieving	students	in	the	school	kept	each	other	
motivated	to	successfully	complete	their	NDL	courses	
despite	not	having	an	ISP.	

Top	one	or	two	
challenges	experienced	
with	the	
implementation	of	NDL	
at	each	participating	
school.	
	

Echo	Dene	
School	

Hiring	an	ISP	because	of	inadequate	funding.	
Students	with	the	necessary	requirements	to	be	successful	
in	higher	level	courses	without	an	ISP.		

Deh	Gáh	
Elementary	&	
Secondary	
School	

Hiring	an	ISP	because	of	inadequate	funding.	
Students	with	the	necessary	requirements	to	be	successful	
in	higher	level	courses	without	an	ISP.	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	High	
School		

Hiring	an	ISP	because	of	inadequate	funding.	
Students	with	the	necessary	requirements	to	be	successful	
in	higher	level	courses	without	an	ISP.	

Top	one	or	two	supports	
that	would	help	schools	
better	implement	NDL	
next	year	at	each	
participating	school.	

Echo	Dene	
School	 More	funding	for	ISP	

Deh	Gáh	
Elementary	&	
Secondary	
School	

More	funding	for	ISP	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	High	
School			

More	funding	for	ISP	

Commented [JR10]: Same here – please add some 
strengths/positive comments for your NDL schools.  
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Inclusive	Schooling	

The	Ministerial	Directive	on	Inclusive	Schooling	(2016)	is	supported	annually	by	conditional	funding	
that	is	allocated	to	Education	Bodies	for	programs,	processes,	and	personnel	that	meet	expectations	
and	standards	identified	in	the	Guidelines	for	Inclusive	Schooling	(2016),	to	effectively	support	
classroom	teachers	and	improve	student	success.	Inclusive	Schooling	funding	allows	education	
bodies	to	provide	support	systems	and	services	to	enable	all	students	to	be	included	as	full	
participants	in	regular,	age-appropriate	classes	within	their	home	communities.		

A. Regional	Inclusive	Schooling	Coordinators		
Regional	Inclusive	Schooling	Coordinators	(RISCs)	provide	administrative	and	programming	
leadership	at	the	regional	level	to	Inclusive	Schooling	based	staff	and	to	the	overall	school	team	and	
environment	to	support	classroom	teachers	in	meeting	the	needs	of	students.		

The	following	table	details	the	total	number	of	allocated,	budgeted	and	actual	RISCs	in	place	to	
provide	administrative	and	programming	leadership	at	the	regional	level,	and	the	explanation	for	
any	variance	between	each.		

Allocated	(PY)	 Budgeted	(PY)	

Explanation	for	
Difference		
(if	applicable)	

Actual		
(PY)	

Explanation	for	
Difference		
(if	applicable)	

1.00	 	1.00	 	 1.00	 	

	

Regional	Performance	
Indicators	

Regional	
Targets	

Achieved	
Results	

Explanation	for	Difference		
(if	applicable)	

%	of	RISCs	allocated	as	less	than	
a	1.0	FTE	 0	 0	 	

	

B. Program	Support	Teachers	
Program	Support	Teachers	(PSTs)	provide	direct	collaborative	support	to	classroom	teachers	as	
they	develop	instructional	strategies	to	meet	the	needs	of	students.		

The	following	table	details	the	number	of	allocated,	budgeted	and	actual	PSTs	in	place	to	provide	
direct	collaborative	support	to	schools,	and	the	explanation	for	any	variance	between	each.		

If	PST	duties	have	been	split	between	more	than	one	staff	member,	please	provide	details	(how	is	
the	position	split,	and	the	reason	for	doing	so).	
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School	
Name	

Allocate
d	(PY)	

Budgeted	
(PY)	

Explanation	
for	

Difference		
(if	applicable)	

Details	on	
Split	PST	
roles	

Actual	
(PY)	

Explanation	for	
Difference		
(if	applicable)	

Echo	Dene	
School	 1.00	 1.00	 	

	
1.00	 	

Deh	Gáh	
Elementar
y	&	
Secondary	
School	

1.00	 1.00	 	

	

1.00	 	

Łıı́d́lı̨ı̨	Kų́ę́		
Elementar
y	School	

2.00	

1.00	 	
	

1.00	 	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	
School			

1.00	 	

	

1.00	 	

Louie	
Norwegia
n	School		

0.50	 .50	
Itinerant	PST	 	

.5	 Itinerant	PST	

Kakisa	
Lake	
School		

0.50	 0.5	
Itinerant	PST	 	

.5	 Itinerant	PST	

Charles	
Yohin	
School		

0.50	 .50	
Itinerant	PST	 	

.5 Casual	Hired	
throughout	the	year	

Charles	
Tetcho	
School	

0.50	 .50	
Itinerant	PST	 	

.5	 	

Chief	
Julian	
Yendo	
School	

0.50	 .50	

Itinerant	PST	 	

.5	
	
	
	

TOTAL	 6.50	 6.5	 	
																		

6.5	 	

C. Support	Assistants	
Support	Assistants	are	individuals	working	in	the	school	to	support	classroom	teachers	in	meeting	
the	instructional	and	personal	needs	of	students.		

The	following	table	details	the	number	of	allocated,	budgeted	and	actual	Support	Assistants	in	place	
to	support	classroom	teachers	in	meeting	the	instructional	and	personal	needs	of	students,	and	the	
explanation	for	any	variance	between	each.		
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Please	ensure	that	Support	Assistants	funded	through	Jordan’s	Principle	and	Children’s	First	
Initiative	are	included	in	the	Actual	(PY)	column,	and	accounted	for	in	the	Explanation	for	
Difference	Column,	where	applicable.		

School	
Name	

Allocated	
(PY)	

Budgeted	
(PY)	

Explanation	for	
Difference		
(if	applicable)	

Actual	
(PY)	

Explanation	for	
Difference		
(if	applicable)	

Echo	Dene	
School	 1.70	 3.80	

2	PYs	funded	through	
Jordan	Principal.	.1	
rounding	

3.8	 	

Deh	Gáh	
Elementary	
&	
Secondary	
School	

1.48	 5.60	
4	PYs	funded	thru	
Jordan	Principal;	.12	
rounding	adjustment 

7.6	 2	extra	J.P.	approved	

Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	
School		

2.54	

6.00	 4	PYs	funded	thru	
Jordan	Principal	 9.6	 Extra	J.P.	approved	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	
School			

2.00	 1PYfunded	thru	Jordan	
Princ.	.54	rounding	adj	 2.6	 Extra	JP	funding		

Louie	
Norwegian	
School		

0.14	 1.80	 1	PY	funded	thru	JP 1.8	 	

Kakisa	
Lake	
School		

0.05	 0.50	 Extra	funded	by	DEC	 .5	 	

Charles	
Yohin	
School		

0.09	 2.8	 2	PYs	funded	thru	JP;	
balance	funded	by	DEC	 .5	 Unable	to	staff	position	

Charles	
Tetcho	
School	

0.37	 0.50	 Extra	funded	by	DEC	
surplus	 1.5	 1	extra	PY	funded	by	J.P	

Chief	Julian	
Yendo	
School	

0.28	 0.50	 Extra	funded	by	DEC	
Surplus	 .5	 	

TOTAL	 6.65	 23.50	

Funding	not	adequate	
in	some	small	
communities;	extra	JP	
funding	added	

28.4	 Extra	JP	Funding		

	 	

Commented [GD11]: Can you please include the JP funded SAs 
included here?   
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D. Inclusive	Schooling	-	Staff	Development		
Specific	funding	is	provided	for	education	staff	to	provide	or	receive	professional	development	
directly	related	to	supporting	student	and	inclusive	education	in	the	classroom	and	school	in	
general.	

The	following	table	details	the	total	amount	of	allocated,	budgeted	and	actual	funding	spent	on	
inclusive	schooling	professional	development,	and	the	explanation	for	any	variance.		

Allocated	($)	 Budgeted	($)	

Explanation	for	
Difference		
(if	applicable)	

Actual	 
($)	

Explanation	for	
Difference		
(if	applicable)	

$43,661	 $	10,000	 Excess	used	for	Wellness	
Programs	 $81,840	

The	excess	money	was	
transferred	from	the	
Territorial	Schools	
Budget	to	pay	for	the	
extensive	programs	
after	Covid	delays	

	
The	following	table	details	the	Inclusive	Schooling	Professional	Development	planned	during	the	
upcoming	school	year:	

Type	of	
Training	&	
Topic	

Audience	
Intended	
(PSTs,	

Educators,	
Support	
Assistants,	
Principals,	
etc.)	

Training	
Provider		
(RISC,	ECE,	
Contractor,	

etc.)		

Planned	
Date	&	
Location	

Was	the	
training	
held	as	
planned?	
(Yes/No)	 If	No,	why	not?	

In	person	

NWT	
Inclusive	
Schooling	
directives	

PSTs,	
educators,	
SAs,	
Principals	

RISC	
August	22nd	
DDEC	
orientation	

No	

Training	on	the	
Inclusive	Schooling	
Directive	was	provided	
directly	to	schools	
through	meetings	with	
RISC	with	refreshers	as	
needed	throughout	the	
year	as	needed.	

Best	Practices	
in	SBST	
meetings	

Principals	
PSTs	
Educators	

TBA	 TBA	 Yes	

RISC	attended	SBST	
meetings	with	larger	
schools	to	model	best	
practices.	Additional	
training	in	best	
practices	was	provided	
during	spring	PST	
meetings	

Commented [JR12]: Please add details in the “explanation” 
column as to where the additional funding came from (i.e. territorial 
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Co-teaching	
and	Inclusion	

PSTs	
Educators	

TBST	 	 No	

Focused	on	building	
staff	collaboration	and	
strengthening	the	
SBSTs	in	our	schools	to	
build	capacity	around	
co-teaching	

PSTs	also	completed	
FASCETS	training	as	
part	of	a	better	
understanding	of	
providing	brain-based	
supports	to	improve	
inclusion	in	our	region	
during	December	2022		

Inclusive	
Education	and	
Autism	
(SCERTs)	

PSTs	
Educators	

Children’s	
Autism	
Services	
Edmonton	

TBA	 Yes	

SCERTs	was	completed	
with	all	PSTs	and	
targeted	SAs	online	in	
May	&	June	of	2023.	

Supporting	
students	with	
Down	
Syndrome	

PSTs	
Educators	
Principals	

PREP	
program	 TBA	 Yes	

Targeted	training	was	
provided,	in	November	
of	2022,	from	
Continuum	North	as	
connection	was	already	
established	to	provide	
in	context	training	for	
our	educators.		
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The	following	table	details	any	Inclusive	Schooling	expertise	or	services	contracted	for	professional	
learning	and	capacity	building	initiatives,	including	the	name	of	the	Contractor,	the	type	of	service,	
the	reason	the	service	was	needed,	the	school(s)	in	which	the	contractor	worked,	and	the	length	of	
contract	that	was	awarded	throughout	the	school	year	(not	including	members	of	the	ECE	
Territorial-Based	Support	Team).	

Name	of	
Contractor	

Type	of	Service 
(Frequency	/	Quantity 

	-	such	as	#	of	assessments	or	days	of	
consultation)	

Reason	for	
using	a	

contractor	
rather	
than	a	
GNWT-
provided	
service	 
	(GNWT	
service	

unavailable,	
etc.)	

School(s)	
impacted	
by	Service	

Length	of	
Contract	 Total	($)	

Continuum	
North	

Presented	at	August	DDEC	
Orientation	–	Creating	Effective	
Student	Support	Plans	

2	Ed-	Psych	Assessments	

2	Ed-Psych	Debriefing	

1	x	one-day	PD	for	Downs	
Syndrome		

1	parent	consulting	trip	to	Wrigley		

2	x	three-day	trips	for	class	
consultation:	

-Downs	Syndrome	

-Selective	Mutism	

These	
services	are	
not	offered	
by	the	
GNWT		

Fort	
Providence	
Fort	Liard	
Fort	
Simpson	
Wrigley	

Yearly	as	
needed	 $51,184	

Children’s	
Autism	
Services	of	
Edmonton		

10	Virtual	Consultation	Sessions 

2	in-person	visits:	

-	Presented	at	DDEC	Orientation	in	
August	(Using	Visuals	to	Support	
Student	Success)	

-	In	Class	Consultation	in	October.	

These	
services	are	
not	offered	
by	the	
GNWT	
	

All	schools	 Yearly	 $12,665	

Commented [JR13]: What kind of services were provided?  
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*	This	table	refers	to	contractors	procured	using	Inclusive	Schooling	funding,	and	does	not	include	others	such	
as	those	procured	by	Jordan’s	Principle	/	Child	First	Initiative	Funding.		

E. Assistive	Technology		
Assistive	technology	(AT)	is	any	item,	piece	of	equipment,	or	product	system,	whether	acquired	
commercially	off-the-shelf,	modified,	or	customized,	that	is	used	to	increase,	maintain,	or	improve	
functional	capabilities	of	a	child	with	a	disability.		

The	following	table	details	the	amount	of	allocated,	budgeted	and	actual	funding	spent	on	Assistive	
Technology	per	school,	and	the	explanation	for	any	variance	between	each.		

Allocated		
($)	

Actual	 
($)	

Actual	 
Assistive	
Technology	
Purchased	

User	Group	Type	 
(#	of	classrooms	/	
individual	student/	

etc.)	
Total	 
($)	

Explanation	for	
Difference	 
(if	applicable)	

$61,151	

	 	 	

$22,750	

	
Requests	for	AT	
was	less	than	
expected	during	
the	year.	
	
Excess	funds	
were	transferred	
to	Healing	and	
Counselling	
department.		
	
Unused	balance	
spent	on	staff	
training	sessions	
(i.e.	FASCETS	
Training,	etc.)	

$22,750	

Interactive	
SmartBoard	for	
students	of	Louie	
Norwegian	
School	in	JMR.	
	
2	new	Viewsonic	
Interactive	TVs	
for	Chief	Julian	
Yendo	School	in	
Wrigley,	
	
	

5	students	in	grades	1,	
2,	4,	&	5	
	
	
	
	
2	classes	and	15-20	
students	from	grades	
JK-9	

	 	 	

	 	 	

	 	

Commented [JR14]: Can you add some detail as to what 
equipment was purchased? What were the remaining funds used 
for? 
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F. Healing	and	Counselling		
Healing	and	Counselling	refer	to	strategies	and	supports	designed	to	address	behavioural,	social,	emotional,	
and	healing	issues,	including	those	related	to	the	legacy	of	residential	schooling.	

The	following	table	details	the	amount	of	allocated,	and	funding	spent	on	Healing	and	Counselling	
throughout	the	region.		

Allocated	 
($)	

Actual	 
($)	

Purpose	
(materials,	
positions,	

contracts,	etc.)	

User	Group	
Type	 

(#	of	classrooms	
/	individual	
student/	etc.)	

Total	 
($)	

Explanation	for	
Difference	 
(if	applicable)	

$125,049	

	 	 	

$152,767 

Extensive	
programs	to	
address	social,	
emotion	health	
during	the	year	

$102,	555	
	

-Materials,	
Wellness	
Coordinator	
position,	
	
	
	

All	school	and	
communities	

	
$50,212	
	

-contracts	for	
services	
 

All	school	and	
communities	
	

	 	 	

Commented [JR15]: Please separate by category – position 
funding vs. contracted services.  
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Alignment	of	Student	Supports		
In	order	to	support	all	students	within	the	Common	Learning	Environment	as	per	9.1c	in	the	Ministerial	
Directive	on	Inclusive	Schooling	(2016),	it	is	critical	that	student	supports	are	aligned.		Student	Support	Plans	
(SSPs)	and	Individual	Education	Plans	(IEPs)	can	be	reviewed	and	changed	at	any	time,	but	must	be	
reviewed	at	least	once	every	reporting	period	(3-4	times	per	year).		

The	following	tables	detail	the	region’s	approach	to	ensure	that	student	supports	aligned	to	the	goals	stated	
in	their	SSPs	and/or	IEPs	for	the	upcoming	school	year,	along	with	noted	areas	of	strength	and	areas	for	
development.		

Regional	approach	to	ensure	that	student	
supports	are	aligned	to	the	goals	stated	in	
SSPs	and	IEPs.	

	
	The	process	for	the	development	of	SSPs	in	the	Dehcho	has	
been	firmly	established.	The	DDEC	has	completed	training	
for	the	new	competency-based	IEP	but	will	be	reviewing	
aspects	of	this	training	in	the	fall	of	2022.	An	area	of	focus	
this	year	will	be	in	improving	the	quality	and	
implementation	of	the	SSPs	and	IEPS	in	JK-12	classrooms.	
PSTs	will	focus	on	understanding	and	effectively	
implementing	the	UDL	framework.	Principals	will	be	
expected	to	monitor	classroom	instruction	and	ensure	that	
SSPs/IEPs	are	in	place,	reflected	in	year,	unit,	and	daily	
plans,	and	are	identifiable	in	lesson	observations.	

	
 

Areas	of	Strength	for	the	region	

Teachers	are	working	to	ensure	that	SSPs	are	a	living	
document	with	updates	based	on	needs	determined	in	
School	Based	Support	Team	(SBST)	meetings.		
Teachers	have	continued	training	and	are	feeling	more	
confident	in	switching	to	the	competency-based	IEPs.		
SSP/IEP	creation	has	been	a	collaborative	process.		
Teachers	are	recognizing	the	need	for	collaborative	
planning.		

Areas	for	Development	for	the	region	

We	are	working	to	honour	SSP	(Student	Support	
Plans)	deadlines	and	ensure	that	they	implemented	in	
a	timely	fashion.		
Improving	collaboration	around	safety	planning	by	
including	parents	in	this	process	as	well.		

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

Covid	19	continues	to	impact	the	hiring	process,	i.e.	
PSTs	
Forest	fires	caused	the	evacuation	of	one	of	our	
communities	(Sambaa	K’e)	for	the	entire	month	of	
June.		This	directly	impacted	the	two	schools	in	Fort	
Simpson,	which	welcome	the	student	evacuees.			
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G. Flexible	Instructional	Strategies		
Instructional	strategies	are	techniques	that	teachers	use	to	help	students	become	independent,	strategic	
learners.		Principals	are	required	to	support	teachers	and	support	assistants	in	the	use	of	flexible	
instructional	strategies,	such	as	scheduling	allocation	of	resources,	or	leading	staff	development.	

The	following	table	details	the	region’s	approach	to	ensure	that	principals	create	conditions	to	support	
teachers	in	the	use	of	flexible	instructional	strategies	for	the	upcoming	school	year,	along	with	noted	areas	of	
strength	and	areas	for	development.					

Regional	approach	to	ensure	that	
principals	create	conditions	to	support	
teachers	in	the	use	of	flexible	
instructional	strategies.	
	

Flexible	instructional	strategies	support	student	
achievement	and	promote	student	wellness.	In	the	Dehcho	
all	teachers	are	allocated	weekly	collaboration	time	with	
the	PST	where	these	strategies	can	be	explored.	The	
principals	promote	flexibility	in	scheduling	so	that	the	PST	
can	work	directly	in	classrooms	with	teachers	in	co-
teaching	or	coaching	cycles.	An	area	of	focus	this	school	
year	will	be	explicit	training	in	co-teaching	cycles	and	co-
teaching	models	that	support	culturally	responsive	
teaching	approaches.	Co-teaching	will	also	be	used	to	
model	flexible	teaching	strategies	including	universal	
supports.		Schools	also	have	STIP	time	where	additional	
time	for	collaboration	regarding	inclusive	schooling	is	
utilized.	Each	school	will	be	required	to	identify	2-3	
flexible	instructional	strategies	that	teachers	will	focus	on	
for	the	school	year.	These	will	be	implemented	with	fidelity	
including,	professional	development	during	STIP,	
modelling	by	PSTs,	as	well	as	support	from	the	RISC	when	
requested.		

	
		

 

Areas	of	Strength	for	the	region	

Schools	are	reaching	out	to	the	RISC	for	support	
around	improving	instruction	for	students	
PSTs	are	effectively	utilizing	their	schedules	to	provide	
targeted	supports	and	helping	build	capacity	of	
teachers	as	needs	arise.		

Areas	for	Development	for	the	region	
Co-teaching	is	still	a	goal	but	collaborative	and	
trusting	relationships	has	been	prioritized	over	co-
teaching	during	2022-2023	

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

Forest	fires	caused	the	evacuation	of	one	of	our	
communities	(Sambaa	K’e)	for	the	entire	month	of	
June.		This	directly	impacted	the	two	schools	in	Fort	
Simpson,	which	welcome	the	student	evacuees.			
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H. School-based	Support	Team	
The	School-based	Support	Team	(SBST)	operates	under	the	leadership	of	the	principal	to	assist	classroom	
teachers	with	developing	and	implementing	instructional	and/or	management	strategies,	SSPs	or	IEPs,	and	
to	coordinate	support	resources	for	students.	The	team	also	develops	strategies	to	support	classroom	
teachers	in	meeting	students’	needs	and	to	reduce	barriers	to	students’	success	in	learning;	solve	specific	
problems;	address	systemic	issues	as	well	as	those	that	are	teacher	or	student	specific;	and	maintain	
documentation,	as	per	the	reporting	requirements.	SBSTs	are	encouraged	to	meet	regularly	(typically	
weekly),	and	to	keep	written	records	of	their	meetings.	
		
The	following	tables	detail	the	region’s	approach	to	ensure	that	the	SBST,	under	the	leadership	of	the	
principal	with	co-leadership	by	PST(s),	is	involved	to	support	teachers	to	meet	the	needs	of	all	of	their	
students	for	the	upcoming	school	year,	along	with	noted	areas	of	strength	and	areas	for	development.					

Regional	approach	to	ensure	that	the	
SBST	is	in	place	in	each	school	and	is	
operating	effectively	as	per	the	
directive.			

	
	It	is	a	regional	expectation	that	all	schools	will	schedule	a	
minimum	of	one	SBST	meeting	per	week.	This	time	slot	is	
prioritized	above	all	other	school	activities.	Program	Support	
Teachers	submit	a	SBST	checklist	(signed	by	the	principal)	to	
the	Regional	Inclusive	Schooling	Consultant	(RISC)	by	the	end	of	
September,	indicating	that	the	SBST	is	in	place	and	the	
processed	have	been	reviewed	with	staff.	Monthly	PST	reports,	
submitted	to	the	RISC	indicate	the	number	of	SBSTs	held	as	well	
as	the	focus	of	these	team	meetings.	This	school	year	there	will	
be	a	focus	on	best	practices	for	SBST	meetings	–	examining	
different	models	of	SBST	and	how	to	facilitate	an	SBST	meeting	
effectively.	
	

 

Areas	of	Strength	for	the	region	

SBST	meetings	became	a	priority	over	the	course	of	
the	school	year	and	the	RISC	was	regularly	invited	to	
attend	these	meetings,	witnessing	effective	
collaboration	and	communication	of	goals/concerns.	
By	January	2023,	these	meetings	were	happening	
weekly	in	large	schools	and	occurring	more	
consistently	in	the	small	schools.		

Areas	for	Development	for	the	region	

Utilizing	SBST	meeting	templates	to	ensure	notes	and	
goals	are	documented	and	highlighted	for	easy	follow	
up.		
Ensuring	that	an	effective	process	to	honour	SBST	
meetings	in	the	small	schools	is	utilized	moving	
forward.		

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

We	are	seeing	progress	in	overcoming	the	effects	of	
Covid-19	on	the	consistency	of	SBST	meetings.	
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I. Review	of	SSPs	and	IEPs	
SSPs	and	IEPs	should	be	discussed	with	parents	and	guardians.	However,	as	per	the	NWT	Education	
Act,	IEPs	additionally	require	the	explicit	consent	of	the	student’s	parent	or	guardian,	typically	
recognized	by	a	signature	on	the	IEP.	

The	following	tables	detail	the	region’s	approach	to	ensure	that	IEPs	and	SSPs	are	updated	and	
reviewed	in	consultation	with	parents,	students,	SBST	members,	education	body	staff,	and	other	
professionals	as	required	for	the	upcoming	school	year,	along	with	noted	areas	of	strength	and	
areas	for	development.					

Regional	approach	to	ensure	that	IEPs	
and	SSPs	are	updated	and	reviewed	in	
consultation	with	parents,	students,	SBST	
members,	education	body	staff,	and	other	
professionals	as	required.	

SSPs	and	IEPs	are	reviewed	and	updated	during	the	first	
2	weeks	of	each	term.	The	deadlines	for	these	updates	are	
provided	at	the	beginning	of	the	school	year	in	a	PST	
calendar	of	important	dates.	The	Regional	Inclusive	
Schooling	Consultant	reviews	all	SSPs	and	IEPs	in	the	first	
term	to	ensure	that	plans	are	completed	correctly,	
providing	support	where	necessary.	The	RISC	completes	
spot	checks	on	plans	in	the	subsequent	terms.	The	RISC	
will	also	complete	training	for	each	DDEC	school	
regarding	the	effective	development	of	an	SSP	that	is	
culturally	responsive.		

In	addition,	PSTs	review	the	process	for	SSPs	and	IEPs	at	
the	beginning	of	the	school	year	with	staff.	There	is	a	
checklist	for	both	PSTs	and	Teachers	for	SSPs	and	IEPs	that	
clarifies	the	process	and	can	be	used	with	all	teachers	but	
is	most	useful	for	new	teachers.		

		
 

Areas	of	Strength	for	the	region	

RISC	reviewed	SSPs	in	fall	and	spring	with	few	concerns	
or	errors	noted.		
Winter	and	Spring	SSPs	were	completed	on	time.	
Parents	were	included	in	meetings	to	discuss	goals	and	
supports	needed	to	support	their	children.	These	
meetings	helped	inform	SSPs	and	IEPs	in	our	region.	

Areas	for	Development	for	the	region	

Difficulty	filling	PST	roles	at	the	beginning	of	the	school	
year	made	honouring	SSP/IEP	deadlines	a	challenge.		
The	ECE	transition	documents	were	reviewed	with	
principals	and	PSTs	and	schools	are	beginning	to	
understand	this	process,	this	will	support	collaboration	
with	parents.		

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

The	evacuation	of	Sambaa	K’e	in	June	made	it	difficult	to	
complete	their	SSPs	and	IEPs.	
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J. PST	Activities	
In	carrying	out	their	role,	the	PST	will	focus	on	activities	and	functions	that	directly	support	
classroom	teachers	to	meet	the	needs	of	their	students.	The	Inclusive	Schooling	Directive	provides	
guidance	for	this	by	setting	out	PST	priority	time-use	targets:	

• a	minimum	of	60%	of	the	PST’s	time	should	be	devoted	to	teacher	support	activities	
• no	more	than	25%	of	the	PST’s	time	should	be	spend	working	directly	with	students	(commonly	

Tier	3	students	–those	with	more	complex	needs)	
• maximum	of	15%	of	the	time	used	for	other	functions	

	
The	following	table	details	the	region’s	approach	to	ensure	that	PSTs	align	their	time	use,	to	the	best	of	their	
ability,	to	the	PST	Priority	Time-Use	targets	for	the	upcoming	school	year,	along	with	noted	areas	of	strength	
and	areas	for	development.				

Regional	approach	to	ensure	that	PSTs	
align	their	time	use,	to	the	best	of	their	
ability,	to	the	PST	Priority	Time-Use	
targets.	
	

The	Inclusive	Schooling	Directive	is	reviewed	with	the	
principals	each	year.	PSTs	submit	a	monthly	report	and	
schedule	to	the	RISC	and	principal,	outlining	their	activities	
for	the	month	in	each	area	of	time	use.	This	is	reviewed	by	
the	RISC	and	feedback/support	provided	if	the	allocated	
targets	are	significantly	different	from	expectations.	PSTs	
may	be	required	to	work	with	teachers	to	develop	positive	
behavior	support	plans	for	students	at	risk	and	may	
increase	small	group	interventions	slightly.	This	will	be	
closely	monitored	and	well-planned	to	support	student	
success. 

		
 

Areas	of	Strength	for	the	region	

PSTs	were	provided	significant	training	to	build	
capacity	in	their	roles.	
PSTs	built	schedules	that	honoured	the	time	use	
targets		
PSTs	met	consistently	with	teachers	and	SAs	to	build	
supports	and	plans	to	improve	student	success.		

Areas	for	Development	for	the	region	

There	was	significant	turnover	in	the	PST	and	RISC	
roles	over	the	last	few	years,	this	caused	a	disruption	
and	misunderstanding	of	the	PST	role.	This	has	
stabilized	for	the	2023-2024	school	year.		
Teachers	want	to	pull	the	PST	to	provide	in	class	
support	consistently	throughout	the	day	without	
understanding	the	importance	of	other	
responsibilities	of	the	role.		

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

The	new	PST	in-service	was	offered	in	person	for	
2022-2023	which	helped	build	capacity	of	new	PSTs	in	
better	understanding	their	role.		
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2. Indigenous	Languages	and	Education	

As	set	out	in	the	Education	Act,	the	NWT	education	system	recognizes	the	relationship	between	
languages,	culture	and	learning,	and	that	school	programs	must	be	based	on	the	cultures	of	the	
NWT.		

The	Northwest	Territories	Junior	Kindergarten	–	Grade	12	Indigenous	Languages	and	Education	
Policy	(ILE	Policy)	is	in	place	to	support	the	Department	of	ECE	and	education	bodies	in	welcoming	
all	students	within	learning	environments	that	centre,	respect,	and	promote	Indigenous	
worldviews,	cultures,	and	languages	of	the	community	in	which	the	school	is	located.			

The	ILE	Policy	is	supported	annually	by	conditional	funding	that	is	allocated	to	education	bodies	to	
provide	quality	Indigenous	language	instruction	and	relevant	culture-based	school	programs	for	
students	as	part	of	the	education	program	for	the	education	district.		The	funding	provided	to	
education	bodies	for	Indigenous	languages	and	education	must	be	for	the	sole	purpose	of	
supporting	students	and	teaching	in	accordance	with	the	ILE	Policy.		

	

A. Regional	Indigenous	Language	and	Education	Coordinators	
The	Regional	Indigenous	Language	and	Education	(RILE)	Coordinator	provides	a	centralized	
leadership	role	in	coordinating	Indigenous	language	instruction	and	Indigenous	education	
programs	and	activities	in	the	region.		

The	following	table	details	the	total	number	of	allocated,	budgeted	and	actual	RILE	Coordinators	in	
place	to	provide	leadership	at	the	regional	level,	and	the	explanation	for	any	variance.		

Allocated	
(PY)	 Budgeted	(PY)	

Explanation	for	
difference		
(if	applicable)	

Actual		
(PY)	

Explanation	for	
difference	or	any	
adjustments	to	PYs	

(if	applicable)	
1.00	 1.00	 	 1.0	 	

	
	

	 	



Operating Plan 
 

Page 45 of 69 
 

B. Indigenous	Language	and	Education	Teams	
NWT	schools	are	expected	to	create	an	ILE	team	to	set	personalized	school	goals	identified	in	a	
School	Based	ILE	Plan.	The	goals	created	in	a	school’s	ILE	Plan	should	be	focused	on	the	9	action	
areas	outlined	in	the	ILE	Handbook.	Each	year,	schools	are	asked	to	revisit	their	ILE	Action	Plans	
and	revise	as	needed	to	ensure	growth	of	Indigenous	language	and	education	in	their	schools.		

The	following	table	details	the	composition	of	ILE	teams	and	their	planned	meeting	frequency	
including	an	explanation	if	the	team	was	not	in	place	or	active	during	the	year.	

Indigenous	Language	and	Education	Team	

School	
ILE	Team	Composition		
(Principal,	PST,	etc.)	

Meeting	
Frequency	

Explanation	if	ILE	Team	was	not	
in	place	or	active	
(if	applicable)	

Charles	Tetcho	
School		

Principal/ 

Teacher, SSA 

	

Weekly	 	

Charles	Yohin	
School	

Teacher/Principal,	
Itinerant	PST,	SA	 Monthly	 	

Chief	Julian	Yendo	
School	

Principal, PST, teachers 

	
Weekly	 	

Echo	Dene	School	 Principal,	PST,	Teachers	 Monthly	 	

Deh	Gáh	
Elementary	&	
Secondary	
School	

All staff 

Meet weekly and 
in PLC groups 
every month. 
	

	

Kakisa	Lake	
School	

Principal/ 

Teacher, SSA 
Weekly	 	

Louie	Norwegian	
School		 All	Staff	 As	needed	to	plan	

cultural	activities.	 	

Líídlįį	Kúę	
Elementary	

All Teaching Staff and any 
support staff who wanted 
to be a part of the team 

	

ILE Meetings 
arescheduled as 
part of the regular 
staff meetings every 
two weeks 

	

	

Líídlįį	Kúę	
Regional	High	
School	

Principal,	Cult/Lang,	
PST,	School	Team	

Every	last	
Thursday	of	the	
Month	

	

	

Commented [SC16]: Please complete. 

Commented [SC17]: Meeting frequency not identified…so 
please provide explanation  
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C. Indigenous	Language	Instructors	
Indigenous	Language	Instructors	(ILIs)	provide	Indigenous	languages	instruction	to	JK-12	students	
in	NWT	schools	through	the	delivery	of	the	Our	Languages	curriculum.		

The	following	table	shows	the	breakdown	of	the	budgeted,	and	actual	ILI	(PY	funding)	in	place	at	
each	school,	identifies	whether	the	allocated	PY	is	new	or	a	returning	ILI,	and	explanation	for	
adjustments	to	PY.	

School	Name	
Allocated	
(PY)	

Budgeted	
(PY)	

Explanation	for	
difference		
(if	applicable)	 Actual	(PY)	

Explanation	for	
difference	or	any	
adjustments	to	PYs 

(if	applicable)	
Echo	Dene	
School	 1.27	 1.00	 	 1.00	 	

Deh	Gáh	
Elementary	
&	Secondary	
School		

1.16	 1.00	 	 1.00	 	

Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	
School		 1.64	

1.00	 	 1.00	 	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	School			

1.00	 	 .50 Unable	to	staff	for	part	
of	the	year	

Louie	
Norwegian	
School		

0.50	 0.50	 	 .50	 	

Kakisa	Lake	
School		 0.50	 0.50	 	 .50	 	

Charles	
Yohin	School		 0.50	 0.50	 	 .50	 	

Charles	
Tetcho	
School	

0.50	 0.50	 	 .50	 	

Chief	Julian	
Yendo	School	 0.50	 0.50	 	 1.0	 Fulltime	position	

needed	at	CJY	School	

TOTAL	 6.57	 6.5	 0.07	adjustment		
due	to	rounding	 6.5	 	

Note:		Culture	and	language	resource	people	and	Elders	are	accounted	for	under	the	Indigenous	
Education	(O&M)	and	Community	Support	categories.	

Some	Regions	have	indicated	difficulty	in	filling	ILI	positions.		The	following	table	details	the	
planning	for	maintaining	ILI	instruction	in	the	Region,	and	for	recruiting	and	retaining	ILIs.		As	well	
as	the	opportunity	to	describe	challenges	or	barriers	related	to	Indigenous	language	instruction.	
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Accommodations	made	to	
maintain	Indigenous	language	
instruction	in	the	region,	if	any?		

I’ve	supported	two	ILI	over	
the	past	year.	The	same	
materials	are	shared	with	all	
ILI	throughout	the	year.		I	will	
provide	the	same	support	in	
2022-2023	

RILE	Turnover	–	New	RILE	Hired	on	March	
27,	2023.		New	RILE	required	time	to	
acclimate	and	familiarize	with	the	OLC,	Dene	
Kede	and	other	program	delivery.	

Plans	to	recruit	and	retain	
language	teachers,	if	any?		

There	are	plans	for	future	hire	
of	ILI	for	2022-23	

ILIEP	for	Liidlii	Kue	Elementary	School	
(LKES)	and	Deh	Gah	Elementary	and	
Secondary	School	(DGESS)	

The	#	of	anticipated	New	ILIs	
and	which	schools	they	are	in.	

Can	anticipate	two	more	ILI	
for	22-23	

1	ILI	hired	for	Chief	Julian	Yendo	School		
(CJYS)	
Unable	to	hire	for	Liidlii	Kue	Regioanl	High	
School	(LKRHS)	

Challenges	and/or	barriers	
faced	in	the	region,	including	
any	specific	information	related	
to	the	COVID-19	pandemic,	if	
any?	

No	hiring	of	new	ILI	for	three	
communities.	There	are	plans	
for	hire	for	all	schools.		

NA	

	
Indigenous	Education	
Indigenous	Education	funding	supports	the	operation	and	maintenance	of	Indigenous	education	
programs	and	activities	in	NWT	schools.		All	NWT	schools	are	expected	to	welcome	all	students	
within	learning	environments	that	centre,	respect,	and	promote	the	Indigenous	worldviews,	
cultures,	and	languages	of	the	community	in	which	the	school	is	located.		This	includes:	

• Schools	must	actively	implement	Dene	Kede	and/or	Inuuqatigiit	to	bring	forward,	in	all	
instruction,	the	Indigenous	worldviews,	cultures,	and	languages	of	the	community	in	which	
the	school	is	located	by:	

o Allocating	resources	to	support	JK-12	educators	in	actively	implementing	Dene	Kede	
and/or	Inuuqatigiit.	

	
• Schools	should	welcome	all	students	within	learning	environments	that	centre,	respect	and	

promote	the	Indigenous	worldviews,	cultures,	and	languages	of	the	community	in	which	the	
school	is	located,	through	building	the	school-community	relationship,	offering	educator	
training	and	employing	a	whole	school	approach	to	Indigenous	language	use	by:	

o Allocating	resources	to	help	build	the	school-community	relationship,	including	
mandatory	Elders	in	Schools	programming.	

o Allocating	resources	for	educator	training	to	ensure	all	school	staff	are	aware	of	the	
Indigenous	worldviews,	cultures	and	languages	of	the	community	in	which	they	live	
and	work,	including	two	days	of	mandatory	cultural	orientation;	and,	

o Allocating	resources	to	employ	a	whole	school	approach	to	Indigenous	language	use.	
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• Schools	should	work	toward	Indigenizing	teaching	and	learning	practices,	Indigenizing	the	
content	of	curricula	and	programming,	and	providing	opportunities	for	all	JK-12	students	to	
engage	in	authentic	and	relevant	key	cultural	experiences	throughout	the	school	year	by:			

o Allocating	resources	to	support	educators	to	ensure	their	teaching	and	learning	
practices	are	holistic,	spiral,	experiential	and	relational;	

o Allocating	resources	to	support	educators	in	Indigenizing	the	content	of	curricula	and	
programming	to	ensure	it	reflects	the	Indigenous	worldviews,	cultures,	and	
languages	of	the	community	in	which	the	school	is	located;	and,		

o Allocating	resources	for	authentic	and	relevant	key	cultural	experiences,	including	
on-the-land	cultural	camps,	throughout	the	school	year.	

Indigenous	Education	funding	includes	the	hiring	of	Elders	and	community	resource	people	and	
providing	appropriate	teacher	training	to	ensure	the	ILE	Policy	is	implemented.		

The	following	table	details	the	total	amount	of	allocated,	budgeted,	and	actual	funding	spent	on	
Indigenous	Education	to	create	welcoming	environments	and	Indigenizing	education	in	each	
school,	and	the	explanation	for	any	variance.	

	

School	
Name	

Allocate
d	($)	

Budgete
d	($)	

Explanation	
for	difference		
(if	applicable)	

Actual	
($)	

Explanatio
n	for	

difference	 
(if	applicable)	

3rd	Party	
Funding	($)	/	
Source		

(If	applicable)	

Echo	Dene	
School	 	$32,400		 35,000	 Rounded	up	

from	surplus	 35,144	
Slight	
overspend	
during	year	

 

Deh	Gáh	
Elementary	
&	
Secondary	
School		

	$33,600		 35,000	 Rounded	up	
from	surplus	 44,150	

Extra	
programs	
with	extra	
funding	

Collaborative On The 
Land 

Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	
School		

	$69,600		 70.000	 Rounded	up	
from	surplus	 71,500	 Extra	camps	

held		
Collaborative On The 
Land and ENR 
Trapping 

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	School			

	$30,250		 30,000	 Rounded	to	
nearest	1,000	 36,634	

Extra	
drumming	
and	sewing	
programs	

 

Louie	
Norwegian	
School		

	$28,000		 30,000	 Rounded	up	
from	surplus	 29,855	 Slightly	over	

spent	
ENR TRAPPING 
PRORGRAM 



Operating Plan 
 

Page 49 of 69 
 

Kakisa	Lake	
School		 	$30,250		 30,000	 Rounded	to	

nearest	1,000	 27,860	
Less	
programs	
run	early	

	

Charles	
Yohin	
School		

	$34,250		 35,000	 Rounded	up	
from	surplus	 33,140	

Some	
savings	
from	DEA	
asssitance	

	

Charles	
Tetcho	
School	

	$32,250		 32,500	 Rounded	up	
from	surplus	 33,525	

Extra	
cultural	
elders	

	

Chief	Julian	
Yendo	
School	

	$32,400		 32,500	 Rounded	up	
from	surplus	 32,107	

Some	
savings	due	
to	DEA	
assist	

	

TOTAL	 $290,600	 300,000	 Extra	funding	
from	surplus	 343,915	

Overspent	
due	to	extra	
3rd	party	
funding	
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The	following	table	details	whether	schools	choose	to	allocate	or	find	additional	funding	for	an	
Elder	and/or	Cultural	Support	Worker	that	works	at	the	school	on	a	consistent	schedule	either	
from	ILE	funds	or	3rd	party	funding.	

School	

Elder	in	
School		
(Y/N)	

Cultural	
Support	
Worker						
(Y/N)	

How	is	this	
position	funded?		

If	no	to	either	of	these	
positions,	why	not?		

Echo	Dene	
School	 Y	 Y	 Community	

Support	 	

Deh	Gáh	
Elementary	
&	Secondary	
School	

Y	 Y	 Community	
Support	 	

Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	
School	

Y	 N	 Community	
Support	

Due	to	RILE	Turnover,	
new	RILE	is	unaware	of	
where	this	funding	was	
supposedly	coming	from	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	School			

Y	 Y	 Community	
Support	 	

Louie	
Norwegian	
School		

Y	 N	 Community	
Support	

Due	to	RILE	Turnover,	
new	RILE	is	unaware	of	
where	this	funding	was	
supposedly	coming	from	

Kakisa	Lake	
School		 Y	 N	 Community	

Support	

Due	to	RILE	Turnover,	
new	RILE	is	unaware	of	
where	this	funding	was	
supposedly	coming	from	

Charles	
Yohin	School		 Y	 N	 Community	

Support	

Due	to	RILE	Turnover,	
new	RILE	is	unaware	of	
where	this	funding	was	
supposedly	coming	from	

Charles	
Tetcho	
School	

Y	 N	 Community	
Support	

Due	to	RILE	Turnover,	
new	RILE	is	unaware	of	
where	this	funding	was	
supposedly	coming	from	

Chief	Julian	
Yendo	S	 Y	 N	 Community	

Support	

Due	to	RILE	Turnover,	
new	RILE	is	unaware	of	
where	this	funding	was	
supposedly	coming	from	
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D. Strengthening	Training	for	Northern	Educators		
Strengthening	training	for	Northern	educators	in	Indigenous	language	and	education	is	essential	in	
order	to	provide	educators	with	the	background	and	context	from	which	they	can	learn	more	about	
the	community	in	which	they	live	and	work.		This	provides	the	foundation	for	educators	to	
contribute	to	the	ongoing	development	of	positive	relationships	with	students,	parents,	and	the	
community	at	large.		

The	following	tables	detail	the	region’s	approach	to	strengthening	training	for	northern	educators.	
This	includes	regional	targets	set,	achieved	results,	and	explanation	for	difference.					

Regional	Performance	Indicators	
Regional	
Targets	

Achieved	
Results	

Explanation	for	
difference	
(if	applicable)	

#	of	schools	offering	Indigenous	
language	training	and	support	to	all	staff	
members	(whole	school	approach	to	
language	use).	

6	 6	 	

#	of	schools	offering	Dene	Kede	and/or	
Inuuqatigiit	training	and	support	to	all	
staff	members.	

9	 9	 	

 

Type	of	Residential	School	Awareness	
Training	offered	(eg.	Blanket	exercise,	
ICAST,	Conference)	

None	that	we	are	aware	of.		

 

Education	bodies	must	allocate	resources	for	educator	training	to	ensure	all	school	staff	are	aware	
of	the	Indigenous	worldviews,	cultures	and	languages	of	the	community	in	which	they	live	and	
work,	including	two	days	of	mandatory	cultural	orientation.	The	following	table	details	school-
based	approaches	to	local	cultural	orientation	days.	

	School	

Type	of	Cultural	
Orientation		

(Planned	activities)	
%	of	Staff	

Participation	
%	of	Actual	
Participation	

Explanation	for	
Difference	
(if	applicable)	

Charles	Tetcho		
School	

2	days:		
Dene	Laws	
Fall	Camp	Activity	
Traditional	Indigenous	
Activities 

100%	 100%	 	

Charles	Yohin		
School	

There	was	planned	
river	tour	of	the	area.	
Admin	participated	in	
the	orientation.	COVID	

100%	 100%	 	
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prevented	future	
orientation	plans.	

Chief	Julian	
Yendo	School	

Ice	fishing,	drum	
making,	Tepee	
construction 

100%	
	 100%	 	

Echo	Dene	
School	

	Two	days	on	the	land		 100%	 100%	 	

Deh	Gáh	
Elementary	&	
Secondary	
School	

Two	days	on	the	land	
Living	Well	Together	
Modules	
Cultural	celebrations	
like	Feeding	of	the	Fire,	
Blessing	of	events,	etc.	
	

100%	
	 100%	 	

Kakisa	Lake	
School	

2	days:	Checking	fish	
nets	on	the	lake	
Berry	picking	
 

100%	
	 100%	 	

Louie	
Norwegian	
School	

Seasonal cultural camps 
(spring and fall)	 100%	 100%	 	

Líídlįį	Kúę	
Elementary	
School	

- One day working on 
“Living Well Together” 
Modules 
-	One	day	out	at	Kelly	
Lake	for	on	the	land	
activities	and	team	
bonding	(Fishing,	
Cooking,	etc.)	
	

100%	 100%	

In	conjunction	with	
LKRHS,	we	spent	2	
days	at	DEA	culture	
camp	across	the	
Dehcho	doing:	
Sewing,	plant	
harvesting,	cooking	
traditional	foods,	
nature	walk,	
ceremonial	events	
(Feed	the	fire	and	
water)		

Líídlįį	Kúę	
Regional	High	
School	

Every	last	Thursday,	
monthly	

100%	 100%	

In	conjunction	with	
LKES,	we	spent	2	
days	at	DEA	culture	
camp	across	the	
Dehcho	doing:	
Sewing,	plant	
harvesting,	cooking	
traditional	foods,	
nature	walk,	
ceremonial	events	
(Feed	the	fire	and	
water)	

	
Commented [SC18]: Need the actuals. 
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E. Offering	Key	Cultural	Experiences	
Key	Cultural	Experiences	are	the	backbone	to	education	in	an	Indigenous	context.		Students	learn	
best	by	doing.		Key	cultural	experiences	are	authentic	and	relevant	activities,	which	provide	
learning	experiences	that	reflect,	validate,	and	promote	the	worldviews,	culture	and	languages	of	
the	Indigenous	peoples	of	the	NWT.		Education	bodies	must	allocate	resources	for	authentic	and	
relevant	key	cultural	experiences,	including	on-the-land	cultural	camps,	throughout	the	school	year.	

The	following	table	details	the	land-based	key	cultural	experiences	that	were	offered	during	he	
school	year,	using	funding	from	the	community	support	or	Indigenous	education	categories.	

School	

	
Name	of	

Land-	Based	
Key	Cultural	
Experience				

(list	all	
occurrences)	

#	of	
Participants	

#	of	Cultural	
Resources	
Experts	/	

Elders	Hired	

Was	an	
Indigenous	
language	

incorporated
?	

(Y/N)	

Duration	of	
Experience	
(Days	/	hours	/	
frequency)	

Echo	Dene	
School	

8	of	9	
principals	in	
the	DDEC	
were	either	in	
their	first	or	
second	year	
as	principals	
in	2022-2023.		
During	this	
time,	the	
DDEC	went	
through	a	
high	turnover	
of	RILE’s	(3	in	
2	years).		This	
resulted	in	
information	
gaps	provided	
to	principals	
regarding	
data	
collection.	

	 	 	 	

Deh	Gáh	
Elementary	
&	Secondary	
School	

See	Echo	Dene	
School	
Comment	
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Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	
School	

See	Echo	Dene	
School	
Comment	

	 	 	 	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	School			

See	Echo	Dene	
School	
Comment	

	 	 	 	

Louie	
Norwegian	
School	

See	Echo	Dene	
School	
Comment	

	 	 	 	

Kakisa	Lake	
School		

See	Echo	Dene	
School	
Comment	

	 	 	 	

Charles	
Yohin	School		

See	Echo	Dene	
School	
Comment	

	 	 	 	

Charles	
Tetcho	
School	

See	Echo	Dene	
School	
Comment	

	 	 	 	

Chief	Julian	
Yendo	
School	

See	Echo	Dene	
School	
Comment	

	 	 	 	

	

The	following	table	details	the	school-based	key	cultural	experiences	using	funding	from	the	
community	support	or	Indigenous	education	categories.	

	

	

	

	

	

	

	

	

	

‘	
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School	

	
Name	of	School-	

Based	Key	Cultural	
Experience				(list	all	

occurrences)	
#	of	

Participants	

#	of	
Cultural	
Resources	
Experts/Eld
ers	Hired	

Was	the	
Indigenous	
Language	

Incorporated	
Throughout?	

(Y/N)	

Duration	of	
Experience	
(Days	/	hours	/	
frequency)	

Echo	
Dene	
School	

Staff	Cultural	
Orientation	

	
Fall	Camp	

	
Community	Feast	

	
Bannock	Making	

	
Dene	Games	

	
Elders	Tea	&	Story	

Telling	
	

Staff	Cultural	
Orientation	

	
Spring	Camp	

	
	
	
	
18	
	
	
80	
	
	
NA	
	
	
27	
	
40	
	
	
12	
	
	
21	
	
	
89	
	
	

	
	
	
	
	
1	
	
	
4	
	
	
0	
	
	
	
0	
	
2	
	
	
0	
	
	
2	
	
	
4	
	
	

	
	
	
	
	
	
y	
	
	
Y	
	
	
	
	
	
	
Y	
	
	
Y	
	
Y	
	
	
Y	
	
	
y	

	
	
	
	
	
	
7.5	hrs	
	
	
4	days	
	
	
4	hrs	
	
	
6hrs	
	
	
40	minx5	
days	
	
	
2	hrs	
	
	
7.5	hrs	
	
	
5	days	
	
	

Deh	Gáh	
Element
ary	&	

Spring	Camp 
K-3	
	

	
20	students	
10	students	

	
2	
	

	
Y	
	

2	weeks	
	
1	week	
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Seconda
ry	
School	

4-5	
	
6-7	
	
8-9	
	
High	School	
No	additional	
detailed	
information	
provided	
	

16	students	
11	students	
15	students	

	
	
	
	
	
	
	
	

Y	
	
Y	
	
Y	
	
Y	
	

	
1	week	
	
2	days	
	
2	days	

Łıı́d́lı̨ı̨	
Kų́ę́		
Element
ary	
School		

-Fall	Culture	Camp 
-Spring	Culture	
Camp	
-	Campground	
cultural	activities	
-Staff	orientation	
days	

119	
(including	
staff)	

	
14	elders	
hired 
	

	
	
	
	
Y 
	

80	hrs	for	
land	
activities 
	

Łıı́d́lı̨ı̨	
Kų́ę́		
Regional	
High	
School			

Staff orientation 
across the river at 
the start of the year; 
weekly fire-feeding 
events during the fall 
and spring (junior 
high); we are remiss 
because we had plans 
to take the kids 
trapping, etc., but 
due to circumstances 
beyond our control, 
we were unable to. 
We had William 
Greenland in Our 
whole staff (16 
people) attended the 
orientation across 
the river; up to 40 
students (grade 7-9) 
attended the weekly 
fire events. Without 
a language teacher, 

Our	whole	
staff	(16	
people)	
attended	the	
orientation	
across	the	
river;	up	to	40	
students	
(grade	7-9)	
attended	the	
weekly	fire	
events.	
Without	a	
language	
teacher,	
planning	and	
executing	
land-based	
excursions	
has	been	
challenging. 

Elders	at	the	
orientation:	
5-6;	fire	
ceremonies	
(the	
teacher);	
however,	we	
had	two	
sessions	
where	a	
group	of	10-	
12	elders	
met	to	
discuss	how	
they	could	
help	in	the	
school,	and	
several	of	
them	(6)	
worked	in	
junior	high	
classes	for	
several	
weeks. 

A	few	words	
of	the	
language	
were	spoken	
at	the	
orientation;	
no	language	
was	spoken	at	
the	fire	events	
because	the	
teacher/elder	
does	not	
speak	the	
language,	but	
she	is	Dene;	
elders	in	the	
classes	were	
not	using	
language	at	
all	because	
none	of	them	
were	fluent	
speakers. 

Two	days	for	
the	
orientation;	
maybe	25	
days	where	
the	fire	events	
happened;	
and	the	elders	
helped	out	in	
the	school	
intermittently	
for	about	six	
weeks. 
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planning and 
executing land-based 
excursions has been 
challenging. Elders 
at the orientation: 5-
6; fire ceremonies 
(the teacher); 
however, we had 
two sessions where a 
group of 10-12 elders 
met to discuss how 
they could help in 
the school, and 
several of them (6) 
worked in junior 
high classes for 
several weeks. A few 
words of the 
language were 
spoken at the 
orientation; no 
language was spoken 
at the fire events 
because the 
teacher/elder does 
not speak the 
language, but she is 
Dene; elders in the 
classes were not 
using language at all 
because none of 
them were fluent 
speakers. Two days 
for the orientation; 
maybe 25 days 
where the fire events 
happened; and the 
elders helped out in 
the school 
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intermittently for 
about six weeks. 

working with 
students quite 
regularly, and he 
brought the groups 
of elders together 
and worked to help 
them engage with 
classes; we held 
drum making for 
students but did not 
have more than two 
students participate 
(and one was from 
the elementary); and 
we also ran cultural 
sewing once a week 
at lunch, but only 
one student partook. 

	

Louie	
Norwegi
an	
School		

	
	
	
Culture	Camp-Jack	
Fish	Creek 
	
	
Feeding	the	Fire	
Ceremony	

	
	
6		
	
	
	
	
6	

2	
	
	
	

	
	
	
Y	
	
	
	
Y	
	

	
	
3	days 
	
	
	
20yrs	
	

Kakisa	
Lake	
School		

No	ILI	
Little	to	no	data	
was	provided	or	
recorded.	
	

Little	to	no	
date	was	
provided	or	
recorded.	
	

1	Elder	

Little	to	no	
date	was	
provided	or	
recorded.	
No	ILI	
	

Little	to	no	
date	was	
provided	or	
recorded.	
No	ILI	
	

Charles	
Yohin	
School		

	
	
Sewing-Slippers	
Story	Telling	
Moosehide	

	

1Elder	
1Elder	
1Elder	
1Elder	

Little	to	no	
data	was	
provided/re
corded.	

Little	to	no	
data	was	
provided/rec
orded.	
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Mooseshide	tent	
setup	

See	Echo	
Dene	School	
comment	

See	Echo	
Dene	School	
comment	

Charles	
Tetcho	
School	

-Moosehide	Tanning	
Camp	(scraping	
hides) 
Elder	School	Visit(	
story	telling,	
beading,	sewing,	
nature	walks	
-Ribbon	Skirts	
-Harvesting	(spruce	
boughs	and	gum)	
-Canvas	Tent	Set-up	
-Bannock	making	
-Nature	Walk	(Black	
Dog	Creek)	
-Fish	dressing	and	
drying	

	
	
	Little	to	no	
data	was	
provided/re
corded.	
	
	

Little	to	no	
data	was	
provided/r
ecorded.	
	

	
	
	
	
	
	
	
	
Little	to	no	
data	was	
provided/re
corded.	
	
	
	
	
	
	

	
Little	to	no	
data	was	
provided/rec
orded.	
	

Chief	
Julian	
Yendo	
School	

	
	
Culture	Day	Camp	
(River	Between	Two	
Mountains) 
*Camp	supply	prep,	
gathering	wood,	
harvesting,	dressing	
and	cooking	wild	
chicken	of	fire,	
bannock	making,	
nature	walk,	set	
rabbit	snares,	story	
telling	
	
	
	
Fire	Feeding	
Ceremony	
	
	
-Sewing	(Moosehide	
Slippers	
	

17	students	
1	
ILI	
4	teachers	
2	resource	
people	
2	volunteers	
5	locals	
	
	
	
	
	
	
	
Students	
ILI 
Elder	
	
Students	
ILI	
Elder	
	
	
	

2	Elders	
per	event	

	
	
	
	
	
	
	
Y	in	all	
activities	

	
	
3-day	
cultural	day	
camps	
	
Once	a	week	
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Cooking	Traditional	
Foods	,prepare	and	
dress	wild	chicken,	
anatomy	of	chicken,	
best	time	to	harvest		
	
Handgames,	
drumming,	
techniques,	fun	
	
Nature	Walk,	what	
do	you	hear,	see,	
feel?	
	
Bannock	Making	

Students	
ILI	
	
	
	
	
	
Students	
ILI	
	
	
Students		
ILI	
	
	
Students	
ILI	

	
	
	
	
	
	
	
	
	
Once	a	week	
	
	
	
	
	
1	day	for	all	
other	
activities		

	

	

	

The	following	table	details	the	supplies	purchased	by	schools	to	deliver	key	cultural	experiences.		

School	

	
	
	
	

Land-Based	Supplies	or	
Equipment	Purchased	

	School-Based	Supplies	or	
Equipment	Purchased	or	

Rented	

If	training	or	
licensing	was	
required,	was	

it	paid	
through	ILE	
funding?			
(Y/N)	

Echo	Dene	School	 Camp	supplies	 Hides	 N/A	

Deh	Gáh	
Elementary	&	
Secondary	School	

Tents,	camp	supplies	 Books	and	printing	 N/A	

Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	
School	

Camps	supplies	 Hides	 N/A	
	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	High	
School	

	 Drumming	and	sewing	
supplies,	hides	

N/A	
	

Louie	Norwegian	
School	 Trapping	supplies	 	 N/A	
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Kakisa	Lake	
School	 	 	 	

Charles	Yohin	
School	

Tent,	wall	tent,	camp	
structure	 	 N/A	

	
Charles	Tetcho	
School	 	 	 	

Chief	Julian	
Yendo	School	 	 	 	

	
	
	
	
	
	
	
	
	
	
	
	

F. Strengthening	Core	and	Immersion	Indigenous	Language	Instruction	
In	most	NWT	schools,	Indigenous	language	programming	is	offered	as	a	core	language	program	
with	instructional	time	averaging	90	hours	a	year.	A	few	schools	in	the	NWT	have	implemented	
Indigenous	language	immersion	programs,	and	others	have	recently	begun	the	immersion	
implementation	process.		
	
The	Our	Languages	curriculum	(OLC)	is	the	approved	curriculum	for	core	Indigenous	language	
programming	in	the	NWT.	The	OLC	is	a	competency-based	curriculum	that	provides	Indigenous	
language	instructors	with	the	curricular	outcomes,	instructional	strategies	and	assessment	tools	to	
foster	language	growth	in	Indigenous	language	programs.		Funding	is	provided	to	support	
Indigenous	language	instruction	through	the	development	and	production	of	Indigenous	language	
resources	that	support	the	delivery	of	the	Our	Languages	curriculum,	including	training	and	
development	for	Indigenous	language	instructors.	
	
The	following	table	details	the	region’s	approach	to	support	the	delivery	of	the	Our	Languages	
curriculum	and		materials	development,	and	includes	regional	performance	indicators	and	targets	
set	for	the	upcoming	school	year,	along	with	the	achieved	results,	the	explanation	for	any	difference	
between	targets	and	results,	noted	areas	of	strength	and	areas	for	development.		
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Regional	approach	to	support	the	
delivery	of	Indigenous	language	
instruction	including	delivery	of	OLC,	
professional	development,	training	
and	plans	for	program	sustainability.	

Travel	to	communities	to	those	ILI	who	needed	
extra	support	and	training	have	been	completed,	
as	well	as	have	ILI	come	to	community	for	training.	
More	OLC	materials	will	be	in	development.	
Online	dictionary	is	being	developed	to	support	
schools,	as	well	as	Jump	Math	translations	for	
kindergarten	grades	to	start	in	22-23.		
Partnership	with	Unite	for	Literacy	on	the	
translations	and	online	reading	program	for	10	
books	to	start	in	22-23.		
	
	

 
 
 
 
 

Regional	Performance	Indicators	
Regional	
Targets	

Achieved	
Results	

Explanation	for	
difference	
(If	applicable)	

#	of	new	ILIs	in	the	region	 2	 1	 Unable	to	hire	for	
LKRHS	

Areas	of	Strength	for	the	region	

Quality	training	for	all	ILI’s	and	immersions	
teachers	available	throughout	the	year	in	the	
DDEC.	
	
Highly	committed	and	passionate	core	of	ILIs	
and	RILE	willing	to	share	and	preserve	the	
Dene	language,	culture	and	heritage	
	
The	DDEC	has	a	recognized,	accredited	(PHD)	
Dene	linguist	that	translates	resources	for	the	
DDEC.	

Areas	for	Development	for	the	region	 Broadening	the	ILIEP	program.		
	

Additional	Comments	for	the	region,	
including	any	specific	information	
related	to	the	COVID-19	pandemic.	

Due	to	difficulties	in	hiring	fluent	Dene	
language	speakers	as	teachers,	we	must	
consider	separating	the	Language	&	Culture	
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specialist/teacher	position	into	a	separate	
Cultural	specialist	and	Language	Specialist.	

	
H. Employing	a	Whole	School	Approach	to	Language	Use	
All	school	staff	play	a	role	in	supporting	language	reclamation	and	language	revitalization	efforts.		
Employing	a	‘whole	school	approach	to	language	use’	bridges	a	gap	created	by	colonization.	
Through	acknowledgment	of	the	value	and	the	authentic	use	of	language	and	culture,	the	whole	
school	approach	is	a	component	of	reconciliation.	Education	bodies	must	allocate	resources	to	
employ	a	whole	school	approach	to	Indigenous	language	use.	 

	

	

	

	

	

The	following	tables	detail	initiatives	that	employ	the	whole	school	approach	to	language	use.		

School	

Indigenous	
Language	
Signage	in	
Schools	
(Y/N)	

Type	of	School-Based	Staff	
Initiatives	in	Place	to	

Promote	a	Whole	School	
Approach	to	Language	Use.	

Type	of	Community	Events	
Hosted	by	the	School	that	

Promote,	Use,	and	Celebrate	
Indigenous	Languages.	

Echo	Dene	
School	 Y	

Dene	Games	
Elders	in	School	
Culture	Camps	

Community	Feasts	
Fire	Feeding	Ceremonies	

Deh	Gáh	
Elementary	
&	
Secondary	
School	

Y	
Elders	in	School	
Culture	Camps	
	

Community	Feast	
Fire	Feeding	Ceremonies	
	

Łıı́d́lı̨ı̨	Kų́ę́		
Elementary	
School		

Y	

Elders	in	School	
Culture	Camps	
School	Wide	Thematic	Dene	
Units	(Moose,	Rabbit,	Beaver,	
etc.)		
	

Moose	Feast	
Community	Feasts	
Fire	Feeding	Ceremonies	
	

Łıı́d́lı̨ı̨	Kų́ę́		
Regional	
High	School			

Y	
Elders	in	School	
Culture	Camps	
	

Corn	Boil	
Community	Feasts	



Operating Plan 
 

Page 64 of 69 
 

Louie	
Norwegian	
School		

Y	
Elders	in	School	
Culture	Camps	
	

Community	Feasts	
Fire	Feeding	Ceremonies	
	

Kakisa	Lake	
School		 Y	

Elders	in	School	
Culture	Camps	
	

Community	Feasts	
Fire	Feeding	Ceremonies	
	

Charles	
Yohin	
School		

Y	
Elders	in	School	
Culture	Camps	
	

Community	Feasts	
Fire	Feeding	Ceremonies	
	

Charles	
Tetcho	
School	

Y	
Elders	in	School	
Culture	Camps	
	

Community	Feasts	
Fire	Feeding	Ceremonies	
	

Chief	Julian	
Yendo	
School	

Y	
Elders	in	School	
Culture	Camps	
	

Community	Feasts	
Fire	Feeding	Ceremonies	
	

	
	
	
	
	
G. Community	Support	
Community	support	funding	is	offered	to	support	Indigenous	language	revitalization	by	supporting	
the	hiring	of	cultural	resource	experts	for	short	term	projects,	the	purchase/renting	of	on-the-land	
equipment	and	supplies,	and/or	the	provision	of	Indigenous	language	and	education	professional	
development	within	communities.	

The	following	table	details	the	regional	amount	of	allocated	and	actual	funding	spent	on	
community	support,	and	the	explanation	for	any	variance.		

Allocated		
($)	

Actual	 
($)	

Community	Support	
Activity	

Total	 
($)	

Explanation	for	
Difference	 
(if	applicable)	

$110,324	
$112,414	

On	The	Land	
programs,	hiring	
cultural	resource	
experts,	professional	
development	

$194,991	

Staff	/student	
cultural	camp	retreat	
in	June	2023	was	a	
large	group	that	was	
added	to	the	budget	
to	share	cultural	
experiences.	Many	
schools	held	camps	
for	students	and	staff	
earlier	in	the	year.	
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H. Resource	Development	for	OLC	and	ILE		
The	Resource	Development	funding	provides	support	for	the	continued	development	and	
implementation	of	the	Our	Languages	curriculum	(OLC)	and	the	Indigenous	Language	and	Education	
(ILE)	Handbook.	Schools	that	provide	Indigenous	language	instruction	must	offer	dedicated	time	for	
Indigenous	language	instruction	within	the	regular	education	program	and	actively	implement	the	
Our	Languages	curriculum	by:	

• Allocating	resources	to	support	core	Indigenous	language	instruction;		
• Allocating	resources	to	develop	resources	for	the	Our	Languages	curriculum;	
• Allocating	resources	to	support	community	connections	related	to	Indigenous	language	

instruction;	and,		
• Allocating	resources	to	support	Indigenous	language	instruction	through	an	immersion	

approach,	where	and	when	possible.	
	

Resource	Development	funding	is	to	be	used	only	for:	
a) Training	and	workshops	for	Indigenous	language	instruction	(ILI)	staff	to	further	their	

professional	development	in	OLC	and	ILE	Handbook	implementation;	
b) Developing	resources	for	the	implementation	of	OLC	and	ILE	Handbook	in	schools;	and	
c) Technology	needs	that	support	OLC	and	ILE	Handbook	implementation.	

	
Note:	Please	ensure	copies	of	any	new	resources	produced	are	submitted	to	ECE-ILES.		
	
The	following	table	details	the	regional	funding	allocated,	budgeted,	actual	expenditures	for	
resources	development,	and	the	explanation	for	any	variance.	
	

Allocated	
($)	

Budgeted	
($)	

Explanation	for	
Difference		
(if	applicable)	 TOTAL	

Explanation	for	
Difference	 
(if	applicable)	

$156,294	 	
$156,294	

Some	Community	Support	
to	be	supported	by		
Resource	Development	
budget	

156,802	 Slightly	overspent	from	
budget	

	
The	following	table	details	the	regional	and	school	training	and	workshops	for	Indigenous	
language	instruction	(ILI)	staff	to	further	their	professional	development	in	OLC	and	ILE	Handbook	
implementation. 

	

OLC	or	ILE	
Handbook	

Specific	Focus											
	(ex:	assessment)	

Training	
Provider	

(ex:	RILE,	ECE,	
contractor)	

Planned	
Dates	and	
Location	

Was	this	
training	
held	as	
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School	and	#	
of	ILIs	

participating		

planned?																
(Y/N)	If	no,	
why	not?	

All Schools – 5 
ILI’s and  
Immersion 
Teachers from 
Deh Gah 
Elementary & 
Secondary 
School (DGESS) 

Both The “Knowing Our 
Spirit” Conference 
had multiple 
sessions with a 
wide variety foci. 

IYINIW Education 
& Training Institute 
Inc. 

November 2022 
in Edmonton, 
Alberta 

Y 

	
The	following	table	details	the	regional	resources	created	for	the	implementation	of	OLC	and	ILE	
Handbook	in	schools.	
Resource	Type	(ex:	
books,	signage,	digital,	
visuals,	translations)	

Title	of	
Resource		
(if	texts)	

#	of	
Copies	

Produced	 Language	Produced	In		
Translations	of	
books	from	English	
to	Dene	Zhatie	

None	 0	 Nothing	was	done	or	completed	

	 	 	 	

	 	 	 	
	
The	following	table	details	regional	funding	used	to	support	technological	needs	that	support	OLC	
and	ILE	implementation.	

Type	of	technology	
purchased	

#	of	Items	
Purchased		

How	the	Purchased	Technology	Supports	OLC	and	
ILE	Handbook	Implementation	

View Board by Viewsonic in 
Wrigley 

1 Used as a daily support in the classroom.  Used online Dene Apps 
and books 

Chest Freezers  2 For storage of traditional foods and animal hides to be used in 
classrooms for traditional activities/foods. 
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Appendix	B:	Operating	Plan	-	Operating	Budget	 	
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Appendix	C:	Annual	Report	-	Audited	Financial	Statements	 	
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