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OF THE NORTH SUPERINTENDENT’S MESSAGE

P. BRULOT 

Our MLA was quite busy in the winter 
session. He questioned the funding 
and services available for the Dehcho 
Divisional Education Council.

He pointed to the 2019-2020 
territorial business plan in which 
monies were allocated to create 
positions for the Beaufort Delta 
Rehabilitation team, including an 
OT (Occupational Therapist), a SLP 
(Speech and Language Pathologist) 
and an Audiologist. 

He noted that bigger centres were 
getting more support as Stanton 
Rehabilitation Team also received 
additional positions: a SLP, an OT, a 

SLP Assistant and an administrative 
support person. It is suggested these 
new positions will improve access 
and follow-up services for children in 
smaller communities.

MLA Thompson stated these 
positions would be beneficial to 
bigger centres, but questioned how 
they would benefit smaller centres 
aside from getting a few more days 
of service. Furthermore, he pointed 
to very low EDI scores to justify the 
need for support, and mentioned 
over 70 Speech and Language and 50 
Occupational Therapist caseloads in 
Nahendeh alone.

MLA Thompson 
also expressed 
his wish to 
review the 
funding formula 
to provide more 
funding and 
more support. 
This request 
was again 

based on EDI scores that point to 
increased vulnerability of children 
in the Dehcho. Furthermore, the 
comparison with other Education 
Boards appears to indicate some 
discrepancy.

MLA Shane Thompson on
the Needs of Nahendeh Students

Dear parents  
and community members,

We are very honoured to hold a 
special section on Yellowknife 
Education District # 1 in this edition. 

With this in mind, we are pleased to 
showcase YK1, an amazing school 
district with strong leadership.

We would like to acknowledge 
the work currently being done by 
Beaufort Delta and ECE to promote 
and expand the NDL (Northern 
Distance Learning) program 
throughout the NWT. This is the way 
to go in education! This initiative 
allows us to offer a variety of courses 
to remote communities. 

Special thanks to Mr. Blake Wile, 
Literacy with ICT and Distance 
Education Coordinator at ECE, and 
Mr. Will Logan, Information Systems 
and Technology Consultant at 
BDEC, for their efforts, dedication 
and support.

In the previous edition, I stated that 
this project was also meant to teach 
our students how they can use their 
writing skills to express their opinion 

in a critical, yet respectful, way. I also 
mentioned that it was an opportunity 
to make education relevant. I am 
very pleased to give you an example 
of what I meant: In this edition, 
Principal Phillips wrote an article 
on one of his students, Ms. Holly 
Fantasque, a responsible, motivated 
and hard-working young woman. 
Holly decided to get involved in the 
newspaper project and submitted 
an article. Next thing you know, 
she will be published in the spring 
edition of the “UpHere” magazine. 
It took less than four months for this 
young woman to get noticed and be 
published. She opened a few doors 
just by believing in herself. She is 
currently applying to a Journalism 
program and I am pretty sure this 
young woman will become a reporter 

one day. We are all extremely proud 
of her. 

Holly exemplifies the amazing 
potential of all our students. 

Each and every one 
of our kids has a 
special talent; they are 
diamonds in the rough. 
It doesn’t take much for 
them to shine. 

Hats off Holly, we are all very proud 
of you. You are truly a Dehcho 
success story!

P. Brulot,
Superintendent and Project Manager

The students of Liidlii Kue Regional 
High School have come together 
to start a new chapter of Students 
Against Drunk Driving. The students 
feel that it is important to raise 
awareness around such issues 
and would like to promote more 
awareness events in the community 
against drunk driving as well as 
alcohol abuse. 

Over the holiday season, SADD 
promoted a liquor bag campaign, 
where students throughout the 
school had a chance to write down 
awareness messages on liquor bags 
that would be handed out throughout 
the community. It is a great way for 
our youth to raise their voices around 
some things that they hope to change 
in their community. 

Liidlii Kue Student Council 
President, Emily Hardisty, and Vice 
President, Allan Menicoche, are 
spearheading this chapter of SADD 
in Fort Simpson. We look forward 
to many more events that SADD 
will be promoting during this 
school year.

Students Begin the First Chapter of SADD in Fort Simpson

Our newspaper hopes to celebrate the success 
stories of the Northwest Territories. It is about 
celebrating the amazing beauty of this land, its 
people and all the special individuals who are trying 
to make a difference. 
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BEAUFORT DELTA – NORTHERN DISTANCE LEARNING

A True Northern Success Story
BY WILLIAM LOGAN,  
INFORMATION SYSTEMS AND TECHNOLOGY CONSULTANT, BEAUFORT DELTA EDUCATION COUNCIL

Northern Distance Learning started 
out as a Beaufort Delta Education 
Initiative with one community 
school, a webcam and a simple 
internet connection. Soon after, 
the Government of the Northwest 
Territories saw the potential for this 
program in that students in small 
communities could have regular 
access to all the most difficult high 
school courses that can be taken in 
the NWT. 

Many schools in the territory cannot 
provide these courses, sometimes 
because there are not enough 
students interested or there are not 
enough teachers. 

These courses are the kind that make 
you immediately ready for a post-
secondary institution like college, 
trade school and university. 

Of course, you have to get good 
grades! Northern Distance Learning 
could solve this. Students who want 
to take Physics 20 or 30, for example, 
could join other students online 
through video-conferencing to make 
up a whole class. 

With the help of the GNWT, BDEC 
has been able to make advancements 
in technology, with webcams being 
replaced by 80” video-conferencing 
units, better internet connections and 
well-developed online resources. 

These advancements have helped the 
program grow to where there have 
been 26 students who have graduated 
high school via Northern Distance 
Learning courses, and Northern 
Distance Learning currently has six 
teachers from East Three Secondary 
School offering 19 different courses 
to 50+ students from 11 communities 
schools from five different Education 
Councils. 

We would like to acknowledge the great work done by the Beaufort Delta to improve education and their efforts to expand the Northern Distance Learning program to all NWT students. The following articles and pictures were produced by Will Logan, Information Systems and Technology Consultant, Beaufort Delta Education Council.

Philippe Brulot
Project Manager

How does Distance Learning Work?
• The current setup for distance 

learning is that each community 
has its own internet connection 
along with a video conference 
unit.

• The video conference unit 
“dials” into a class (think of 
calling someone via skype/
facetime). All comminutes will 
show up on the screen so that 
they can see and talk with each 
other.

• The teacher will take attendance 
and start instructing, very 
similar to a brick and mortar 
classroom.

• Currently, distance learning 
is using two types of video 
conferencing units: a 
Mondopad, basically an 80” 
tablet, and a Radvision, which is 
a large TV with a high definition 
camera attached.

• Students would also require 
a laptop to complete work 
assigned.

• Moodle is an Online Learning 
Management System used by 
distance learning teachers to 
give students online access to 
lessons, quizzes, assignments, 
etc.

• Moodle allows students who 
have different school calendars, 
or will be away for a period of 
time, to stay caught up in the 
class by learning the material on 
their own, asynchronously.

• Currently, all distance learning 
students have a Moodle 
account, and all distance 
learning classes have a Moodle 
course setup.

Northern Distance Learning was 
an initiative that started in 2010 
to provide academic courses to 
communities that did not have the 
resources to offer them. Before 
Northern Distance Learning the only 
option for students to take academic 
courses in some communities 
was to enroll in Alberta Distance 
Education, which students found very 
little success in as the learning was 
completely asynchronous. 

Northern Distance Learning wanted 
to add a synchronous approach to 
learning and accomplished this 
through video-conferencing, where 
students from the communities dial 
into a live class that is being taught 
by teachers in Inuvik. The program 
also adapted asynchronous learning, 
where students log into a Learning 
Management System called Moodle, 
which has course material uploaded 
and ready for them to learn on their 
own. 

Northern Distance 
Learning gave students 
an opportunity to get 
guidance and teaching 
from teachers who 
were experts in their 
curriculum every day, 
very similar to students 
who take a traditional 
bricks and mortar 
class. As a result, the 
success rate in these 
academic courses 
was much higher 
than it was in Alberta 
Distance Education. 
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Students in distance learning are 
being taught by teachers in Inuvik. 
Their role is essentially the same as 
a brick and mortar teacher. They 
provide instruction, assessments, 
grading, attendance.

In each community, there is a 
classroom monitor. The role of the 
monitor is to:

• Actively engage with students and 
classes

The Perfect Chemisty of Student, Teacher and Monitor
• Promote student engagement

• Act as a tutor when applicable

• Troubleshoot connection issues

• Act as a voice for communication 
with the classroom teacher

• Ensure all resources are available

Any student who completes these 
courses will be university ready, 
without the need to upgrade.

“I participated in NDL classes because it offered the courses 
that were required to get into a university program I was 
considering. I also believed that taking NDL courses would 
best prepare me for post-secondary education.”  
 – Laney Beaulieu

“NDL has helped me achieve the set goals in academic courses 
to set me up for post-secondary. Without these courses, I 
wouldn’t have as broad options for future college courses.” 

– Jacob Klengenberg

“I like taking NDL courses better than regular classes. I would 
rather take an NDL course than a regular course from now 
on. It has a much more easy-going and positive effect on me.” 

– Maddysen Kingmiaqtuq Devlin

“Because it is the only opportunity to take academic courses 
while staying in my community.” 

– Jack Blake

There are several factors that go into 
making Northern Distance Learning 
an effective way to deliver instruction 
to students. 

1. Unlike Alberta Distance Education, 
where students follow modules 
and are basically left alone to do 
the work, students have access to 
teachers every day, in class, who 
are experts in their field and also 
have great understanding of what it 
is like to be in a small community.

2. A strong Learning Management 
System (Moodle) where students 
are able to access missed lessons, 
communicate with teachers and 
gather assignments.

3. Teachers are not only experts in 
their field, but also understand 
how to use the technology, and 
have been receiving ongoing in-
service on how to teach effectively 
in a blended distance learning 
environment.

4. Strong support from monitors in 
the classroom, who can model 
proper behaviours and provide 
extra support with the curriculum 
and technology.

5. Students in communities get to 
connect with other students with 
similar interests in education, but 
with different perspectives. This 

What Makes Northern Distance Learning so Successful
makes for a very unique and rich 
learning environment.

6. Strong IT support from managing 
the network to ensuring that 
hardware is working properly and 
that Moodle is kept up-to-date.

7. Continuing to improve technology 
to make delivery and assessment of 
the program as seamless as a brick 
and mortar classroom.

The biggest factor to students doing 
well is attendance. When students 
come to class every day, they are 
able to keep up with the work, ask 
questions and not get overwhelmed 
with the material.

The best way to ensure students in all 
communities are attending regularly 
is to have a common calendar. This 
semester, in some communities, 
students who are in distance learning 
and following their own school 
calendar will miss up to 11 classes, 
which is the equivalent of two weeks 
of class. 

When students miss a lot of class time 
in academic classes they can get very 
overwhelmed with the missed work 
and, although they are capable of 
meeting the outcomes of the course, 
they fall short because they feel like 
they will never catch up.

Jacob Klengenberg
Jacob is from Ulukhaktok, a small hamlet on the 
West Coast of Victoria Island with a population of 
approximately 400 students. Jacob will be going to 
Sydney, Cape Breton, this fall to attend Nova Scotia 
Community College. 

“I never imagined that I would have been accepted 
into a recognized college, so that was amazing for me 
to experience.”

Matt Koyak
Matt is from Ulukhaktok and has been in Northern 
Distance Learning since being in grade 10. This year, 
Matt was accepted to Vancouver Island University. 

“I always hoped that I would at least go to college or 
university, but actually being in the process, getting 
accepted and applying for residence, is just making it 
more real.”

Laney Beaulieu
Laney is from Fort Resolution, with a population 
of approximately 500. Laney took several Distance 
Learning courses, some of which included Biology 
20/30, Math and ELA. After graduating Laney was 
accepted to Western University in the Medical 
Sciences Program.
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If a person is to walk up to the very 
top of Sir John Franklin these days, 
they will likely hear a new sound 
flowing through the halls. They will 
hear conversations with Elders, songs, 
puppet shows, the laughing of games 
and stories being told – all in the 
Wiilideh language. 

For too many years, elementary 
students have been taking a fun and 
vibrant Wiilideh language class in 
the tipi at Mildred Hall, only to enter 
the high school without the option to 
continue in an Indigenous language 
class. These students were often 
placed in a French class, without ever 
taking French, to fulfill the second 
language credit requirements. All that 
is changing now.

Three years ago, along with yoga, 
welding, cosmetology, foods, etc., Sir 
John included Dene Language and 
Culture as a possible period 4 option 
for grade 9. At that time, there wasn’t 
a language curriculum, a teacher, 
a classroom or any resources, but 
there was a large amount of student 
interest. Two classes filled up right 
away. 

As it turns out, in this era of 
reconciliation, offering a high school 
Indigenous language class was a 
golden moment. The Department of 
Education, Culture and Employment 
had been simultaneously meeting 
with community language leaders, 
educators, curriculum developers 
and Elders to create a “first ever” 
territorial-wide Indigenous 
language curriculum. Along with 
this curriculum, ECE developed new 
language instruction strategies, lots 
of great new teaching resources, a 
teacher’s guide and provided huge 
amounts of training and support for 
the teachers. 

YELLOWKNIFE EDUCATION DISTRICT NO. 1

Indigenous Language Revitalization at  
Sir John Franklin High School

The Language Team: Back – Ty Hamilton, Scott Willoughby, Justin Heron, Paul Boucher, 
Brent Kaulback; Middle – Judy Whitford, Holly Carpenter, Denise Macdonald, Kim 
Hardisty, Sally Drygeese; Front – Mary Joan Lafferty, Gladys Alexie, Shirley Lamalice, 
Madeline Chocolate, Gina Maclean.

The Language class

The curriculum is titled “Our 
Languages”. The opening paragraph 
states, “guided by the wisdom of 
Elder’s, energized by the dedication 
of our community language leaders, 
parents and teachers, and inspired by 
the hopes and dreams of our youth, 
Our Languages curriculum offers a 
pathway towards a bright future… a 
future that holds a special place for 
the nine Indigenous languages of the 
Northwest Territories. It is a shared 
responsibility – student, educator, 
parent and community – to take 
pride in the language and use it on 
a day-to-day basis as the means of 
communication.”

Today, Sir John Franklin has 
successfully completed six 
grade 9 language classes, and 
just this semester has offered an 
intermediate class, Our Languages 
15, which students can continue until 
graduation.

“The reason why I want 
to learn the language is 
because I love my culture 
and I can talk to my 
grandma. I can help other 
people learn the language 
too.”
 – Yamozha Beaulieu, grade 11

“I was not born in the 
north. I think this class is 
an incredible opportunity, 
not only to stand out 
against other students 
from the south, but to 
learn and connect to the 
northern culture. I could 
never get the hang of 
French, but this class has 
given me a chance that no 
other school has to learn 
another official language.”
 – Stella Smyslo, grade 9

And what are the students saying about this class?

When a teenager sits down beside an Elder to have tea and 
introduces herself in the Dene language, there are two 
things happening. On one level, a young person and an 
Elder are having a nice, all be it, beginning conversation 
about themselves and sharing tea. On another level, these 
words are a resurgence of the culture and reconnection to 
the ancestors of the past; they are overcoming a dark era 
in Canada’s history, and they are building a sense of place 
and pride for the future generations. 
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The Birchbark Discovery Centre
BY SCOTT WILLOUGHBY,  
INDIGENOUS EDUCATION COORDINATOR, YELLOWKNIFE EDUCATION DISTRICT NO. 1

The Birchbark Discovery Centre 
(BBDC) is a pilot program being run 
in partnership between Yellowknife 
Education District #1 and the 
Yellowknife Montessori Society. Led 
by Mr. Brendan Callas, the BBDC is 
an alternative education program 
that focuses on place-conscious, 
student-led, inquiry-based learning. 
Based out of Mildred Hall School, 
this group of 14 students in grades 
1 to 4 structure their day with a mix 
of whole-class learning, student-
led inquiry projects and outdoor 
experiential education. 

When asked why they like learning in an outdoor 
environment, this is what some of the students had to say:

“We made quinzees outside. We made a big pile of snow with shovels. Then 
we dug a hole inside. Two people fit inside ours. It was warmer inside than 
outside and it was really fun.”

– Kurtis Kimiksana, grade 1

“I like learning outside better because I’m happier outdoors. I learn lots of 
things from my dad outside like duck hunting, fishing and setting traps. 
I like when we go out on the ice and play games. When we learned about 
tamarack trees, I told my classmates a story that I learned from my dad. 
When the whiskey jack was cold, it went under the tamarack. The tree 
didn’t like the whiskey jack so it shook it off and the creator didn’t like that, 
so the tree was told that every fall it was going to lose its needles so it knew 
what it felt like to be cold.”

– Lawson Liske-Nayally, grade 4

“What I like about learning outside is that I like looking at birds and 
figuring out what they eat. We saw ravens and ptarmigans. I also like 
playing outside and looking for little creatures. I found squirrels and last 
night I saw foxes with my dad.”

– Perry Aloimonos, grade 1

“I went to Dechinta with my mom in October. I learned how to set snares 
and catch rabbits. We also went on the ice to check how thick it was with 
a hatchet. When I got back to the class, I taught my friends what I learned. 
I like learning outside because you get fresh air and you get to look at new 
animals and new stuff.” 

– Dominik Mandeville, grade 3

“I like learning outside better than inside because I can see nature and 
animals. I liked when we go for big walks around Frame Lake. We saw lots 
of holes for animals and ants in a big circle.” 

– Ry’den Kakfwi Lennie, grade 2

The program is designed to maximize 
student engagement and connect 
student learning with meaningful, 
authentic examples that exist 
within in their own community. The 
program, which is made up of both 
Indigenous and non-Indigenous 
students, recognizes the importance 
of integrating traditional knowledge. 
The program’s Indigenous students 
have taken great pride in sharing 
their own experiences and stories 
with their classmates, which in turn 
has developed a strong sense of 
community and acceptance among 
the students. 
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We All Have a Role in Preventing  
FASD and Understanding the Effects  
of Alcohol Use During Pregnancy.

Did You Know?

Family members, partners, friends, community and society all have a responsibility to 
become aware and understand the impact alcohol plays in the lives of women who 
use alcohol during pregnancy. Alcohol is the single most widely accepted and used 
substance in society.

• In 2010, 77% of Canadian’s reported drinking (alcohol) in the past year. (1) 

• Statistics show that 76% of women surveyed in the Canadian Addictions survey 
reported drinking (alcohol) in the past year. (2)

• Research shows that approximately 50% of pregnancies are unplanned.
• All women of child bearing age, who are sexually active and consuming alcohol, 

are at risk of having a child with FASD. (3)

• Most women don’t realize they are pregnant until six weeks or more into  
their pregnancy. 

• No woman intentionally seeks to harm her unborn child.
• Lack of information, peer pressure, poverty, homelessness, violence and  

childhood abuse, isolation, poor mental health, addiction and lack of access  
to resources are contributing factors to alcohol use during pregnancy.

• While men cannot cause FASD, they have a role in prevention by helping  
the women in their lives remain alcohol free.

(1) Health Concerns: Canadian Alcohol and Drug use Monitoring Survey, retrieved From Health Canada, www.hc-sc.gc.ca
(2) Women and Alcohol: A Women’s Health Resource, retrieved from www.hcip-bc.org
(3) Alcohol and Pregnancy/Prevention of Fetal Alcohol Spectrum Disorder (FASD), retrieved from www.niagararegion.ca

1

The 

Hidden 
Disability

FETAL ALCOHOL SPECTRUM DISORDER

FASD Family Support, Education and Counselling

FASD – PREVENTING AND UNDERSTANDING
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The new Canadian Guidelines for FASD diagnosis (Cook et el “Fetal Alcohol Spectrum Disorder: A guideline for diagnosis across the lifespan,” CMAJ 2015.
This illustration has been adapted from a diagram contained in the “Every Day is an Adventure: What Parents and Caregivers Need to Know About FASD”, 
Healthy Child Manitoba.
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* “Hard and soft 
neurological signs, 
including sensory motor” 
was renamed “motor skills” 
and redefined. Note: the Manitoba 
diagnostic team has decided to continue 
to measure and consider the Sensory 
Domain as important to understanding 
the individual’s functioning – Manitoba 
FASD Centre.

3

 About Fetal Alcohol 
 Spectrum Disorder

FASD is a medical diagnosis which describes the effects caused by alcohol use during 
pregnancy. Most often there are no outward signs to show a person has FASD, but the brain 
can still be affected. Prenatal alcohol exposure may affect multiple areas (“domains”) of brain 
functioning. The new guidelines require significant impairment (major differences) in at least 
3 different areas, resulting from prenatal alcohol exposure.

Individuals who meet these criteria may be diagnosed with:  

• FASD with sentinel facial features: short palpebral fissures (small eyes), smooth philtrum  
(smooth skin between nose and upper lip) and thin upper lip 

     OR
• FASD without sentinel facial features

There are Ten Brain Domains (Functions) that can be affected by alcohol use during 
pregnancy, which may lead to a diagnosis of FASD, they are:
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 Ten Brain Domains 
 (Functions) Affected by FASD

Academic Achievement
• May have difficulty in school: reading, 

math, comprehension (understanding), 
organization and abstract concepts

Attention
• Can be easily distracted, difficulty paying 

attention and sitting still

Cognition  
(Thinking and Reasoning)
• Difficulty reasoning, planning,  

solving problems and comprehending 
complex ideas

• A wide range of IQ scores are found 

Language  
(Expressive and Receptive)
• Delay in language development
• Difficulty understanding lengthy  

conversation and instructions
• May speak well, but not fully grasp  

the meaning
• Can repeat instructions or rules,  

but may not follow through

Memory
• Difficulty with long-term, short-term and 

working memory
• May appear to lie, but is filling in the 

blanks when unable to remember
• Trouble with memorizing and may  

seem forgetful
• Difficulty with accessing, selecting and 

organizing information when needed

Neuroanatomy/Neurophysiology 
(Brain Structure and Function) 
• Could have a smaller head, brain size, 

and/or a seizure disorder, and/or abnormal 
findings on a scan (e.g. MRI or EEG) 
consistent with prenatal alcohol exposure

Executive Functioning
• May have trouble with planning, sequencing, 

problem solving and organizing

• May be impulsive and/or hyperactive
• Difficulty understanding cause and effect 

and controlling behaviour 
• Challenges with transitions  

and change
• Often repeats mistakes
• Difficulty with concepts, abstract ideas, 

consequences and managing time

Adaptive Behaviour,  
Social Skills and Social  
Communication
• May not understand personal  

boundaries and have difficulty  
reading social cues

• May be socially vulnerable and  
easily taken advantage of

• Difficulty seeing things from  
another’s perspective

• Socially and emotionally immature  
and may behave younger than  
actual age

• May have trouble with hygiene,  
money and coping skills

Motor Skills 
 • Difficulty with balance, strength,  

endurance, coordination, reflexes  
and muscles tone

• Difficulty with printing, using pencil  
and scissors

Affect Regulation 
(Ability to Control and  
Adjust Emotions)
 • Includes anxiety, depression, and mood 

imbalance in the severe range (meets 
DSM-V criteria)*

Alcohol affects the growth and formation of the brain, and this is often seen in an 
individual’s behaviour and development. The following brain functions or domains 
are evaluated by a diagnostic team during an FASD assessment:

Note: The most significant change has been the removal of 
the Sensory Domain, which the Manitoba team has decided to 
continue to measure and consider as important to understanding 
the individual’s functioning –Manitoba FASD Centre

*DSM-V: Diagnostic and Statistical Manual criteria
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FASD – PREVENTING AND UNDERSTANDING

FASD is a medical diagnosis which describes the effects caused 
by alcohol use during pregnancy. Most often there are no outward 
signs to show a person has FASD, but the brain can still be affected. 
Prenatal alcohol exposure may affect multiple areas (“domains”) of 
brain functioning. The new guidelines require significant impairment 
(major differences) in at least 3 different areas, resulting from 
prenatal alcohol exposure.

Individuals who meet these criteria may be diagnosed with:

• FASD with sentinel facial features: short palpebral fissures (small 
eyes), smooth philtrum (smooth skin between nose and upper lip) 
and thin upper lip

 OR

• FASD without sentinel facial features 

Alcohol affects the growth and formation of the brain, and this is often seen in an individual’s behaviour and development. The following brain 
functions or domains are evaluated by a diagnostic team during an FASD assessment: 

Executive Functioning
• May have trouble with planning, sequencing, problem solving and 

organizing

• May be impulsive and/or hyperactive

• Difficulty understanding cause and effect and controlling behaviour

• Challenges with transitions and change

• Often repeats mistakes

• Difficulty with concepts, abstract ideas, consequences and managing time

Adaptive Behaviour, Social Skills and Social Communication
• May not understand personal boundaries and have difficulty reading social 

cues

• May be socially vulnerable and easily taken advantage of

• Difficulty seeing things from another’s perspective

• Socially and emotionally immature and may behave younger than actual age

• May have trouble with hygiene, money and coping skills

Motor Skills
• Difficulty with balance, strength, endurance, coordination, reflexes and 

muscles tone

• Difficulty with printing, using pencil and scissors

Affect Regulation (Ability to Control and Adjust Emotions)
• Includes anxiety, depression, and mood imbalance in the severe range 

(meets DSM-V criteria)*

Academic Achievement
• May have difficulty in school: reading, math, comprehension 

(understanding), organization and abstract concepts

Attention
• Can be easily distracted, difficulty paying attention and sitting still 

Cognition (Thinking and Reasoning)
• Difficulty reasoning, planning, solving problems and comprehending 

complex ideas

• A wide range of IQ scores are found

Language (Expressive and Receptive)
• Delay in language development

• Difficulty understanding lengthy conversation and instructions

• May speak well, but not fully grasp the meaning

• Can repeat instructions or rules, but may not follow through

Memory
• Difficulty with long-term, short-term and working memory

• May appear to lie, but is filling in the blanks when unable to remember

• Trouble with memorizing and may seem forgetful

• Difficulty with accessing, selecting and organizing information when 
needed

Neuroanatomy/Neurophysiology (Brain Structure and Function)
• Could have a smaller head, brain size, and/or a seizure disorder, and/or 

abnormal findings on a scan (e.g. MRI or EEG) consistent with prenatal 
alcohol exposure

There are Ten Brain Domains (Functions) that can be affected 
by alcohol use during pregnancy, which may lead to a 
diagnosis of FASD, they are:

Note: The most significant change has been the removal of the Sensory Domain, which the Manitoba team 
has decided to continue to measure and consider as important to understanding the individual’s functioning –
Manitoba FASD Centre

*DSM-V: Diagnostic and Statistical Manual criteria
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 FASD Resources 

Manitoba FASD Centre  
www.fasdmanitoba.com        
Phone: 204-258-6600

Manitoba FASD Coalition  
www.fasdcoalition.ca

Healthy Child Manitoba FASD 
Resources  
www.gov.mb.ca/healthychild/fasd/
resources.html  
Phone. (204) 945-2266 or  
1-888-848-0140

Public Health Agency of Canada 
www.phac-aspc.gc.ca/hp-ps/dca-dea/
prog-ini/fasd-etcaf/index-eng.php  

Alcohol & Pregnancy: Be with 
Child, Be without Alcohol 
www.withchildwithoutalcohol.com 
(Available in English, French, Cree 
and Ojibway)

FASD Family Support, Education 
and Counselling Program of 
New Directions   
http://newdirections.mb.ca/
counselling-assessment-support-
prevention/fasd-family-support-
education-and-counselling-program/ 
Phone: 204-582-8658

A Story of Hope

ell… I had a really hard 
time in school when I was 
younger. My mom tells me 

she was always getting phone calls 
from the school to come pick me up, 
because they “couldn’t manage” my 
behaviour. I don’t remember much from 
that time. But, as I started getting a  
little older, I do remember getting into 
a lot of trouble. I wasn’t trying to make 
problems for anybody, I just couldn’t 
sit still and I was a bit of a daredevil 
too. I was sent to the office a lot, and 
fighting with just about everyone; 
students and even teachers. 

I just had a real hard time and  
didn’t feel anyone understood me.  
I got suspended a lot. I was finally 
moved from my school to a school  
with a classroom for students with 
FASD. This really changed my life!  
The teacher there really made a 
difference; she was strict, but cared 
about me (I could tell). She let me 
move around a lot, I guess she knew 
that I could still listen, even if my body 
couldn’t stop moving. This was the 
first time I felt like I could succeed! 

Today I am in grade 10, in high school 
and going to classes like everyone 
else, but I have support from a great 
teacher. Even though I attend regular 

classes, I sometimes just need to 
connect with her for some reassurance 
and support. That’s what she is there 
for. She is kind of like my old teacher, 
strict (some would say, “consistent”) 
but believes in me and likes me. 

I have always been interested in 
cooking, but while attending high 
school, I came to realize how much  
I love it! Culinary Arts is my favorite 
subject; I’m good at it and it helped  
me find a volunteer job over the 
summer at a special summer camp. 

This camp program helps kids with 
FASD; they get to come out and have 
fun with each other and with adults 
who understand them. I was the guy in 
charge of their “nutrition breaks”,  
by planning and making their snacks.  
I had a lot of fun doing this, it was  
a great experience and I am told I  
can do it again next year. People  
even believe I can get a job in this 
area when I get older. My goal in  
life is to be the first person in my 
family to graduate high school,  
and I know I can do it too! 

Oh, by the way, I have FASD.

A first hand account of a person with FASD

Contact Us For More Information:

Unit 10-254 Stella Walk 
Winnipeg, Manitoba  
R2W 2T3

T : 204-582-8658
F : 204-586-1874 
E :  FASD@newdirections.mb.ca

FASD Family Support, Education and Counselling 

12951-01-17-WS

This is a brief review of some strategies that are helpful for individuals with FASD. 
Each individual is affected differently and will have a unique set of strengths and 
challenges. Assistance from a professional with knowledge about FASD may  
be helpful.

 Routine and Structure

• Regular routines provide a  
sense of control and predictability

• Use words, picture cues or  
timers to prepare individual  
when changing activities

• Structure routines for mornings,  
bedtimes and after school  
(e.g., home from school, have a  
snack, do homework, help with  
dinner, and eat together)

• Picture symbols, calendars  
and day books can be helpful  
for planning routines

 Relationship
• Meaningful and trusting  

connections are important 
• An understanding, caring and  

consistent approach works best
• Work as a team  

(e.g., “let’s work together”  
and “I am here to help”) 

• Become familiar with “warning  
signs” indicating individual is  
becoming overwhelmed and  
respond supportively

• Have fun together, and accept the  
individual as they are

• Plan for successful experiences by  
building on individual’s strengths  
and interests

 Environment
• Understand the abilities and  

challenges of the individual 
• Change the environment rather  

than the individual
• Decrease noise, number of people  

and things in the environment
• Organize toys, clothing,  

cupboards, etc.
• Provide a quiet retreat with books  

and blankets
Continued...

 Strategies for Success
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 Calming Activity
• Movement may help with calming  

and to address high energy levels 
(e.g., go to the playground, ride  
a bike, stretch, use a rocking  
chair, roll on a ball or walk to 
water fountain.) *

• Try a warm bath, firm massage, 
chores or have a break 

• Engage in structured exercise, like 
running, jumping jacks, bouncing 
on cushions or a floor mattress*

• Use a settling routine before bed  
(e.g., snack, bath, rocking chair  
and read, brush teeth, to bed,  
hugs and kisses)

* Activities to be used with supervision

 Sensory
• Decrease stimulation in  

the surroundings  
(e.g., natural light, tidy desk surface,  
one toy at a time, TV off when eating  
or before bedtime, use ear plugs,  
remove labels in clothing etc.) †

• Engage in movement involving  
pushing, pulling, squeezing  
(e.g., pushing a vacuum, pulling  
a sled, squeezing Play-Doh)†

† Consult with an Occupational Therapist for  
other sensory strategies 

Communication
• Keep communication clear,  

simple and short 
• State the behaviour expected  

(e.g., “walk” vs. “don’t run”) 
• Use demonstration, reminders  

and repetition
• Provide praise, encouragement,  

and cues to learn expectations.  
Be aware that some individual’s  
behaviour may be linked to their  
inability to understand what is  
being asked of them. It’s not  
that they won’t listen, it’s that  
they can’t

 Thinking and Reasoning
• Assist with steps to solve a  

problem, make a plan, and  
to get organized 

• Use step by step instructions  
and visual cues

• Support and guidance may be  
needed for making decisions  
and dealing with money 

• Use supervision to address  
safety concerns  
(e.g., crossing street, talking  
to strangers, out late at night,  
answering the door)

 

This booklet was written by the 
FASD Family Support, Education 
and Counselling Program of New 
Directions for Children, Youth, 
Adults and Families and  
in consultation with Dr. Anna  
Hanlon-Dearman and Dorothy 
Schwab of the Manitoba  
FASD Centre.

This booklet is meant to be a 
quick reference guide and is 
not an exhaustive presentation 
of the material.

Any information in this  
booklet may be reproduced 
without alteration.

For additional copies contact 
the FASD Family Support, 
Education and Counselling 
Program at:
Unit 10-254 Stella Walk 
Winnipeg, Manitoba  
R2W 2T3
T : 204-582-8658 
F : 204-586-1874 
E : FASD@newdirections.mb.ca

 Strategies (Cont’d)

6 F A S D :  The Hidden Disability

FASD – PREVENTING AND UNDERSTANDING
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Teratogen
(tĕ-răt’-ō-gĕn)

NOUN (biology)
A
teratogen

is NOT a dinosaur

•   A substance 
 that can harm
 an unborn baby
•   Alcohol is a 
 teratogen
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If you want help to stop drinking,
talk to:

• Your doctor or healthcare provider
• Addic�ons services in your area
 (Pregnant women are moved to front
 of line for help)
• Saskatchewan HealthLine 811
 (Ask for an Addic�ons or Mental
 Health Counsellor)
• Motherisk 1-877-327-4636

Did you know?

• Alcohol can harm an unborn baby’s 
 growing cells.
• Alcohol can hurt any part of an unborn 
 baby’s body, including the brain.
• Alcohol can harm a baby at any �me 
 during pregnancy.
• It’s never too late to say, ‘No thanks’ 
 to alcohol. 
• To help protect an unborn baby, a 
 mother can take prenatal vitamins, eat
 healthy food, and try to reduce stress.
• Alcohol use in pregnancy can cause a 
 baby to have a lifelong condi�on 
 called Fetal Alcohol Spectrum 
 Disorder (FASD).
• Early supports can help a child 
 with FASD.

Concept adapted with permission from 
Foothills Fetal Alcohol Society.

RESOURCE 3-154               12/2017
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FASD – TERATOGEN
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A DEHCHO SUCCESS STORY

DEHCHO – FIDDLING IN SAMBA A K’E

On Thursday, December 6, 2018, 
two advanced fiddlers, Nellie Quinn 
and JJ Guy, arrived in the small 
remote village of Sambaa K’e. Both 
Nellie and JJ work for the Kole Creek 
Fiddle Association and they tour 
throughout the Northwest Territories 
communities to teach and promote 
the art of fiddle playing to both 
students and adult learners. 

In September 2018, I put out a call 
to high school students to see who 
would be interested in contributing 
to our regional newspaper called 
Voices of the North. In addition to 
a few others, one very eager grade 
12 student stepped forward. “I have 
wanted to be a journalist my whole 
life,” claimed Holly Fantasque. As 
we talked about the project, Holly 
emitted a smile that stretched from 
ear to ear.

In October, Holly submitted her 
first article. In it, she chronicled the 
events of our annual school culture 
camp. She detailed the importance of 
having Elders teach about traditional 
practices of living on the land. 
She spoke of scaling fish, making 
bannock, plucking chickens and 
fleshing moose hides. In doing so, 
she revealed a deep passion for her 
culture.

“I Wanted to be a Journalist My Whole Life”: 
The Story of Holly Fantasque
BY PRINCIPAL PHILLIPS, ECHO DENE SCHOOL

Soon, another opportunity presented 
itself. Herb Mathison, from UpHere 
magazine, contacted me. 

UpHere has a readership of 
approximately 100,000 per issue and 
won Magazine of the Year in 2010.

Herb asked if we had any students 
interested in writing for their spring 
edition. Immediately, Holly’s name 
came to mind. 

Over the next two months, Holly 
wrote a very detailed piece about how 
she yearns to connect more deeply 
with her culture, her biggest fears 
of losing her culture, and practical 
strategies that she and others can 
implement to regain it. 

I am so proud of Holly and the 
journey she is on to become a 
journalist who shares the stories of 
northerners. I am sure you will love 
reading her article in the April edition 
of UpHere.

Fiddlers Come to Sambaa K’e!
BY JAMIE AND TAMARA DENEYOUA-NAHANNI

They came to Sambaa K’e in 
December for three days to teach and 
work with students at Charles Tetcho 
School. Most of the students in the 
small school participated and got to 
learn how to play the fiddle. Some 
of the students even went in on the 
weekends to practice playing with 
Nellie and JJ while they were in town. 

At the end of Nellie and JJ’s visit to 
Sambaa K’e, the students performed a 
concert at the youth centre for parents 
and for community members at the 
local Recreation Centre. Nellie played 
her fiddle while JJ played his guitar 
and the students got to play songs 
that they had learned and rehearsed 
during the three days that the fiddlers 
spent in Sambaa K’e. 

It was a great experience for the 
students of Charles Tetcho School 
and everyone really had a lot of fun!
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DEHCHO – ARMY CADET PROGRAM

2860 Royal Canadian Army Cadets 
of Fort Simpson recently attended 
their annual Christmas Mess 
Dinner. It was an opportunity for 
all corps members to meet on a 
friendly, but formal, occasion. Every 
member in his or her sparkling best, 
punctuality, ceremonial hospitality 
and good manners were the order 
of the evening. Guests included 
Philippe Brulot, the Superintendent 
of the Dehcho Divisional Education 
Council, and members of the 
sponsoring committee, Fawna 
Erasmus and Lisa Lafferty. By 
tradition, the Commanding Officer 
for the evening was the youngest 
cadet, Ehxea Landry.

The formal, six-course meal, complete 
with a Master of Ceremonies, 
servers, complex place settings and 
strict protocols, is a long tradition 
at the cadet corps. Cadets, staff and 
volunteer cooks train and prepare 
well in advance of the dinner. Dress 
and deportment must be exemplary. 
Cadets who err on protocol during 
the dinner must sing for the pleasure 
of the assembled cadets, staff and 
guests. With training, the cadets 
thrive in formal settings such as the 
Mess Dinner.

While able to endure formality, 2860 
cadets are also expected to head into 
the bush in all seasons. The entire 
corps goes camping three times each 
training year, and senior cadets camp 
an additional three weekends. In the 
north, this usually means enduring 
cold and snow. Cadets are trained in 
navigation, first aid, field craft and 
how to dress for all conditions. In the 
bush, they are responsible for looking 
after, cooking for, and encouraging 
each other. The challenges the army 
cadets overcome outdoors builds 
resilience to face the challenges they 
will face in life.

The Army Cadet Program is a national 
program for young Canadians, 
aged 12 to 18, who are interested 
in participating in a variety of fun, 
challenging and rewarding activities, 
while learning about the activities of 
the Canadian Armed Forces. 

Cadets are encouraged to become 
active, responsible members of 
their communities. They make 
valuable contributions to Canadian 
society on a daily basis in terms 
of environmental, citizenship and 
community activities. Cadets also 
learn valuable life and work skills 
such as teamwork, leadership and 
citizenship.

2860 RCACC is one of the few corps in 
Canada sponsored by a school board. 
The Dehcho Divisional Education 
Council provides funding, facilities 
and support for staff members to 
attend training and cadet events. 
The benefits flow both ways: the 
structure, youth leadership and 
resilience required in the cadet 
program contribute greatly to positive 
outcomes in the high school.

Captain Steve Nicoll has worked 
with the corps since 2007 and as 
Commanding Officer since 2009. 
Captain Nicoll taught at the local high 
school from 2002 to 2016. Recently 
retired, he keeps busy as an officer 
with the Fort Simpson Volunteer Fire 
Department and, of course, the cadet 
corps.

Jim Broomfield has worked with 2860 
RCACC for eight years, formerly as a 
Canadian Forces member and now 
as a civilian instructor. His primary 
duties as the corps’ Training Officer 
have not hindered his other roles 
such as biathlon coach and Master of 
Ceremony for the annual Christmas 
Mess Dinner.

2860 Royal Canadian Army Cadets  
Attend the Christmas Mess Dinner
BY CAPTAIN STEVE NICOLL

Cadets Ashton Proulx and Landon Konisenta cooking for the others.

Captain Nicoll helps Cadet Hendrix Martineau pack his sleeping bag.

We are pleased to showcase what the cadets are doing in the Dehcho. This wonderful program keeps our youth busy while teaching them extremely valuable life skills. The students learn to become autonomous and how to contribute positively to the group. They are exposed to real life experiences that teach them self-discipline and how to become critical thinkers.

We must acknowledge the dedication of Captain Steve Nicoll and teacher Jim Broomfield. These two amazing human-beings dedicate countless hours to our children. They are strong community builders.

I wouldn’t want to forget all the other individuals who volunteer to support this program. Thanks to all of you for putting our children first.

P. Brulot
Superintendent
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DEHCHO – KOLE CROOK FIDDLE ASSOCIATION

DEHCHO – ARMY CADET PROGRAM

Corporal Kaden Kwasney finds an 
orienteering f lag.

Cadets form up to enter the Mess Dinner. Cadet WO Trenton Diamond-C attends his 
final Mess Dinner before aging out.

Cadets hurriedly copy map information at the start of the orienteering competition.Sergeant Sanaeah Allen and Cadet Hendrix Martineau work together at the start of the 
orienteering competition.

The Kole Crook Fiddle Association 
held their 15th annual Fiddle 
Jamboree in Fort Simpson on the 
weekend of January 11 to 13. This 
has become a much loved and 
anticipated event over the years, with 
everyone joining in the excitement of 
travelling for a get together of mid-
winter musical fun! 

This year, 50 students ages five to 75 
attended the Jamboree, including 
the communities of Fort Simpson, 
Sambaa K’e, Behchoko, Hay River 
and Tulita. Instruction was offered 
for fiddle, guitar, singing, drumming, 
orchestra and dancing by nine top 
notch instructors from across Canada. 
The fiddle orchestra included 59 
fiddle players and a piano. Instructor 
Stacey Read, from New Brunswick, 
taught step dancing and everybody 
had a great time learning a few square 
dances, plus the all-time favourite 
“Sasha!”

A good time was had by all. It was 
a wonderful opportunity for youth 

to travel, expand their musical 
experience and make new friends 
from other communities. Lliidlii 
Kue Elementary and High School 
once again generously provided 

Fiddling Jamboree in Fort Simpson
BY GERDA HAZENBERG

facilities for the music classes and 
accommodations for the out of 
town fiddlers. The DDEC provided 
accommodation for the instructors.

The organizers extend heartfelt 
thanks to all who travelled long 
distances to attend and made the 
Jamboree a success! 
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DEHCHO – L ANGUAGES CURRICULUM

During these curriculum 
implementation years, there have 
been many regional and local 
training opportunities for Indigenous 
teachers. These sessions have 
included:

• Linguist language lessons 

• Exploring curriculum 
competencies outcomes

• Unit and year planning

• Creating and planning ways to 
indigenizing language learning 
within and outside of the school 
environment

• Producing relevant and authentic 
classroom activities and supports

• Making connections and activities 
to include Elders and knowledge 
keepers in the classroom on a 
regular basis

One of the ways to demonstrate the 
Dene Zhatie language improvements 
and successes of the new curriculum 
has been to schedule regular oral 
assessments of all students in the 
Dehcho. The language teacher will 
practice and incorporate sentences 
and conversation activities into their 
daily routines. Andy Norwegian, 
our Dene Zhatie linguist, visits 
each school twice a year to do the 
oral assessment. Results are then 
calculated with an assessment rating 
scale created by ECE. The results so 
far have indicated that students are 
participating and acquiring stronger 
communication skills in Dene Zhatie. 

One of the major components to the 
success of this new curriculum is to 
ensure the involvement of Elders, 
traditional knowledge keepers, 
community and family members 
in classroom and school activities. 
The exposure to Dene culture and 
language learning needs to be a 
shared experience and opportunity.

“Our Languages” Curriculum Introduced
BY KIM HARDISTY, LANGUAGE COORDINATOR

Hand puppets, Etsie and Etsue, are used in the classroom to encourage students to speak 
Dene Zhatie. Students know that these puppets only speak Dene Zhatie. The puppets are 
often used to encourage students with daily conversation as greetings, talking about the 
weather and having tea. 

Andy Norwegian and student doing Dene Zhatie oral assessment.
Example of some support materials used in 
the classrooms.

Dene Zhatie language teacher sharing a meal of rabbit soup, fried bread and stuffed trout 
with all staff members. 

Language teachers shared Dene words for the foods at the meal.

ECE introduced the first Indigenous 
Language curriculum four years ago. 
This new curriculum is called “Our 
Languages”. The curriculum is now 
being used in all Indigenous and 
Innuuqatigiit language classes in the 
NWT.

The contents of the 
curriculum were 
guided by the wisdom 
of the Elders and 
driven forward by 
the diligence of 
community language 
leaders, parents, youth 
and teachers. 

Our Languages curriculum was 
designed and created to challenge our 
Indigenous students to explore and 
develop language use in areas such as 
listening, speaking, reading, writing 
and viewing.
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DEHCHO – SPANISH SUMMER CAMP

There are more than 400 million 
native speakers of Spanish, making 
it second only to Chinese in terms 
of the most spoken language in the 
world. English is just behind Spanish, 
with approximately 360 million 
speakers. Spanish is the third most 
studied language in the world, after 
English and French. In addition to 
the 400 million native speakers, just 
under 9 million people around the 
world speak Spanish as a second 
language.

There are many benefits that learning 
a new language brings to children as 
well as the confidence they receive 
from learning and being able to 
understand.

Learning a foreign language opens 
doors in their future, and also 
opens the mind and makes people 
more understanding. Bilingual or 
trilingual people have access to more 
resources, more people, more place. 
Knowing foreign languages   can 
create understanding of humanity, of 
culture, and enriches one’s life. 

Last July the Dehcho Divisional 
Education Council, with support from 
the Department of Municipal and 
Community Affairs, ran a two-week 
summer Spanish camp. In doing 
Spanish activities, children learned 
the basics of Spanish language, 
important social skills and healthy 
development as well as fun and 
recreational summer activities.

The coordinator of the project 
Spanish Summer Day Camp 
was Jasna Palis, a qualified Early 
Childhood Educator II, who is 
originally from South America and 
has been living in the Dehcho Region 
for nearly 10 years. Her creativity, 
motivation and leadership ability 

REGISTRATION FORM:
Name of child: 

Last name:  Age:

Address:

Telephone:

Email:

Name of parents:

SEND COMPLETED FORM TO DDEC OFFICE TO REGISTER EARLY

Spanish Summer Day Camp
Why would you want your child to learn to learn Spanish? 

allowed her to interact with the 
students, while teaching them about 
the Spanish language in a fun and 
interactive way.

The program was held in the 
Recreation Centre facilities in Fort 
Simpson. The children enjoyed 
the open space of the Rec Centre, 
which enabled them to enjoy the 
recreation part of the day camp. 
Some of these activities were games, 
Zumba dancing, sports and music. 
The participating students enjoyed 
the recreational parts of the program 
a lot and, also, the second week 
included arts and crafts, which the 
children found very enjoyable. One 
afternoon, the group made hats and 
decorations, and paraded downtown 
to the local Campground where a 
family barbeque and games occurred. 
Several of the student’s parents 
joined in for hot dogs and beverages. 
Due to the success of this year’s 
summer camp, the Dehcho Divisional 
Education Council is planning to have 
another camp in July 2019. Register 
now as space is limited.

Project-based Learning in Nahanni Butte
BY STEVEN MACFAYDEN, PRINCIPAL

Students at Charles Yohin School in Nahanni 
Butte were busy in January researching 
information for their Social Studies projects. 

They wish to thank Jayne Konisenta, DEA 
Member and Trustee, for sharing her stories 
about the origin of Nahanni Butte and its Dene 
peoples. 

Students discovered how they were related 
to the original citizens of Nahanni Butte, and 
how people used their skills and knowledge to 
establish a thriving community at the base of 
the mountain. 

Comparisons were made between the past 
and present, including talking about shelters, 
clothing, beliefs and traditions. Students made 
important connections with their Dene culture 
and the community’s history as they learned 
about their own personal identity.

From left to right: Drake Matou-Yendo, Ciara Konisenta-Vital, Brayden 
Matou and Faith Vital.

 DEHCHO – CHARLES YOHIN SCHOOL
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DEHCHO – INCLUSIVE SCHOOLING

The Dehcho region was very fortunate 
to be able to spend the week of 
November 12 with Autism Specialist 
Terri Duncan. Terri is the Executive 
Director of Children’s Autism Services 
of Edmonton and this was her third 
visit to the Dehcho. The first two 
visits were sponsored by Autism 
Speaks Canada and the third visit a 
collaboration between Education, 
Culture and Employment (ECE) and 
the Dehcho Divisional Education 
Council (DDEC).

Autism Speaks Canada (2019) defines 
Autism Spectrum Disorder (ASD) as 
a range of conditions characterized 
by challenges with social skills, 
repetitive behaviours, speech and 
nonverbal communication as well as 
by unique strengths and differences. 
The current diagnosis rate is one in 
66. The incidence of Autism is on the 
rise and the number of diagnosed 
or queried individuals with ASD has 
increased significantly across Dehcho 
schools. In order to effectively plan 
interventions for students with ASD 

The Education Act (1996) mandates 
that schools in the Northwest 
Territories implement inclusive 
schooling. 

“In accordance with this directive, 
education bodies must welcome 
students within a common learning 
environment in the community 
in which the student resides and 
provide support through School-
based Support Teams to enable 
teachers to meet the diverse learning 
needs of students, including those 
who experience significant barriers 
to learning.” (Inclusive Schooling 
Handbook, 2017, p.1)

Basically, inclusive schooling is 
for everyone, recognizing that all 
students can learn when quality 
education meets their diverse needs. 

Much confusion still exists around 
Inclusive Schooling and there are 
many common questions asked 
regarding student programming 
under the umbrella of Inclusive 
Schooling. Check out the FAQ section. 

FAQ:
Who is the Program Support 
Teacher (PST)?
The PST in your school is an 
experienced and skilled teacher who 
provides direct collaborative support 

Inclusive Schooling in the Northwest Territories
BY NANCY NOSEWORTHY, 
REGIONAL INCLUSIVE SCHOOLING CONSULTANT, DEHCHO DIVISIONAL EDUCATION COUNCIL

grade level curriculum outcomes, the 
decision can be made to remove the 
child from a modified education plan. 

Plans are never meant to be limiting 
to any child. They are meant to 
provide the support needed so that 
the child can learn at high levels 
along with peers.

If you have other questions 
about Inclusive Schooling in the 
NWT feel free to send an email 
to nnoseworthy@ddec.ca. Your 
questions may be featured in future 
issues of the newspaper.

to classroom teachers so that they can 
meet the needs of students in their 
classes. Some of the things you will 
see your PST doing include meeting 
with teachers on a regular basis, 
organizing and supporting school-
based support teams, connecting 
with parents, assisting with program 
planning, co-teaching, transition 
planning, maintaining student 
records, and most importantly, always 
championing inclusion in the school 
and community.

My child is working on a Modified 
Education Plan. What does this 
mean? 
When students are placed on modified 
education plans (MEPs) it means 
that they are working on curriculum 
outcomes that are different from the 
age/grade curriculum. This means 
that your child could be working 
above grade level or below grade level 
in a certain subject area. Through 
the school-based support team, 
including consultation with parents, 
a decision was made that the student 
had either not attained grade level 
curriculum at their level or exceeded 
grade level curriculum. This required 
an adjustment in the curriculum 
outcomes to meet the students’ need 
and is documented and monitored in 
the form of a MEP.

Once a decision has been made 
to place my child on a Modified 
Education Plan for working below 
level in Math, does this mean my 
child will always be on a Modified 
Education Plan for Math?
Absolutely not! The intention of a 
MEP is to ensure the child receives 
instruction at his/her grade level 
so that the gaps in learning can be 
closed. Once specific instruction 
is designed for students, they are 
monitored closely by the classroom 
teacher and program support teacher, 
and when the student has attained 

Autism Specialist Visits the Dehcho
BY NANCY NOSEWORTHY, 
REGIONAL INCLUSIVE SCHOOLING CONSULTANT, DEHCHO DIVISIONAL EDUCATION COUNCIL

it is critical that school staff first 
understand Autism and then work to 
unlock the puzzle of Autism that is 
unique to each individual. 

The highlights of Terri’s visit included 
follow-up with students with ASD 
from her previous visits, training for 
new staff and review for other staff, 
direct intervention planning, case 
conferencing with school-based 
support teams, parent conferencing, 
a community awareness information 
night, resource sharing, talking 
with the band chief, and assisting 
the Regional Inclusive Schooling 
Consultant with future training plans 
for school staffs. 

Terri was able to work at Liidlii 
Kue Elementary School, Liidlii 
Kue Regional High School, Louie 
Norwegian School, and Dehgah 
Elementary and Secondary School. 
Her visit provided invaluable support 
to our schools, families and, most 
importantly, to our students with 
ASD.

Awareness is the key to 
understanding. If you require 
further information about Autism, 
please contact Nancy Noseworthy 
at the Dehcho Divisional Education 
Council. 

This YouTube video will provide you 
with an overview of ASD  
Amazing things happen:  
http://amazingthingshappen.tv/ 
https://youtu.be/6fy7gUIp8Ms 
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DEHCHO – INCLUSIVE SCHOOLING

DEHCHO – LOUIE NORWEGIAN SCHOOL

Self-regulation Specialist Visits  
Deh Gah Elementary and Secondary School
BY NANCY NOSEWORTHY,  
REGIONAL INCLUSIVE SCHOOLING CONSULTANT, DEHCHO DIVISIONAL EDUCATION COUNCIL

The Mehrit Centre (2019) refers 
to self-regulation as how people 
manage stress, how much energy 
we expend and how well we recover. 
Effective self-regulation enhances 
growth, learning and emotional, 
social and physical well-being. From 
a school perspective, students who 
are able to self-regulate are calm, alert 
and ready to learn. Other students 
may require tools and support to get 
to this optimal learning state.

During the week of November 26,  
Self-regulation Expert and 
Psychologist, Stace Burnard visited 
Deh Gah Elementary and Secondary 
School in Fort Providence. She was 
joined by Theresa Watson and Mariah 
MacDonald from Education, Culture 
and Employment (ECE). The visit 

consisted of in-service for school 
staff and a community awareness 
night as well as observations and 
consultations with teachers and 
community partners. Fort Providence 
is the key school for the Dehcho 
and has been working on the 
implementation of self-regulation 
practices over the last two years, with 
support from ECE and the Dehcho 
Divisional Education Council.

In working with school staff, 
Stace Burnard, encouraged them 
to continue to build classrooms 
and workplaces that promote 
and encourage belonging. She 
emphasized that a key component 
of self-regulation is tied to creating 
relationships with our students. Once 
students feel like they belong then 

they feel safer to take risks and reach 
out for the tools and support they 
require taking ownership over their 
optimal learning. 

During her presentation, Stace 
recommended key ways the school 
could embrace self-regulation 
included:

• Shift the thinking around 
behaviour. Behaviour is often 
stress behaviour not misbehaviour. 
We often label the behaviour we 
see as non-compliance when 
it is actually a child’s stress and 
dysregulation. By developing a 
common language to identify 
behaviour it will be easier to 
identify the support needed to 
assist the students. 

• Practice mindfulness. It is critical 
for the school staff to build mindful 
practices so they can recognize 
the people they work with are 
doing the best they can and the 
behaviour they see is telling 
them something about what the 
individual needs. 

• Avoid trying to teach students 
when their emotional brain is 
engaged. The brain is not available 
for learning during this time.

• School-wide modelling of 
acceptable behaviour is critical 
for the implementation of self-
regulation. Consistent and 
established routines will increase 
predictability, and thus, increase 
the optimal learning time available 
for students. 

Deh Gah Elementary and Secondary 
School found the visit to be a valuable 
learning experience. Please feel free 
to visit the school to learn more about 
the impressive work they have done 
on self-regulation.

Practising their language development skills, Gundea and Ideza Clille serve a delicious 
breakfast to Martin Antoine and Zayden Kraus at Louie Norwegian School in Jean Marie 
River.

Zayden Kraus and Martin Antoine display their “Well-being is Cool” project at the 
Healthy Living Fair held on January 24 in Jean Marie River. They explained to visitors 
that traditional activities such as trapping and fishing can help people to live a healthy 
lifestyle.
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DEHCHO – LIIDLII KUE ELEMENTARY SCHOOL – CL ASS 5

TSS Culture Camp Gives Exposure to the 
Dene Culture
BY SETH CLI

Fire Safety Prevention Week
BY DEJAH HORASSI, GINA HARDISTY ISAIAH AND AMARIA TANCHE HANNA

On October 9 to 12, 2018, students 
and teachers from Liidlii Kue High 
School went to Rosa Wright’s camp 
on the old bridge access by Martin 
River. The students got exposure to 
the Dene culture.

During the week, students and 
teachers checked rabbit snares, hiked 
on a trail to Martin River, made dry 
meat and help set up camp.

Rosa Wright, camp organizer, said, 
“It was a good opportunity to share 
traditional knowledge at the bush 
camp. 

Oraglee Wilson, high school teacher, 
said, “We learned how to make rabbit 
snares, set rabbit snares, and to clean 

We would like to acknowledge the commitment of this grade 5 class and their teacher, Leanne Jose. They are very involved with our newspaper and are always the first ones to submit articles. A truly amazing group of students and a very dedicated teacher.

P. Brulot
Superintendent

In Fort Simpson on October 10, 2018, 
Class 5 went to the Fort Simpson 
Fire Hall. The students learned about 
fire safety. They learned about the 
tools and equipment used by the fire 
fighters. 

The Fort Simpson Fire Department 
got a new jet boat from ENR. “We 
used to use the RCMP boat when 
responding to fires, so we would have 
to get a policeman to come with us, 
but now we have our own boat,” said 
Catlin Blyth. 

They also have a workout place at the 
fire station because the firefighters 
need muscles to get people out of 
difficult situations! They have to put 
on their helmet, suit, gloves, boots, 
safety things for their head and their 
air tanks in 30 seconds!

You should test your alarms once a 
month to make sure they work. Install 
smoke alarms on every level on our 
home, in your bedroom and any 
outside sleeping areas. Talk with your 
family members about a fire escape 
plan for your home. 

the rabbits with spruce bows so they 
don’t smell like human hands.”

Both students and teachers enjoyed 
their time out on the land learning 
Dene traditional knowledge and ways 
of life.
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DEHCHO – LIIDLII KUE ELEMENTARY SCHOOL – CL ASS 5

Class 5 from Liidlii Kue Elementary 
School went across the Mackenzie 
River by boat to culture camp. When 
the students got there, they went 
fishing and berry picking. They also 
made a fire so they could feed it. 
Gilbert and Mary Jane Cazon, the 
adults running the camp, told the 
students stories about Dene culture. 

Liidlii Kue Elementary School Goes to 
Culture Camp on the Mackenzie River
BY RHYS DOWSDWELL AND TYLER TSETSO

Every spring and fall students from 
Liidlii Kue Elementary go across the 
river to culture camp. Meeting the New Superintendent 

of the Dehcho
BY GRAYSON KLEIN AND KENISHA PENNYCOOK

Why did you come to Fort 
Simpson? 
I came because I love the north 
and the people, and I love the land.

Do you like Fort Simpson? 
I love Fort Simpson because it is a 
great community.

What do you like about 
being a superintendent? 
I like working for the students 
and I like trying to get things 
(resources) for the students.

Do you travel a lot with 
your job? 
I travel a lot with my job because I 
have to visit a lot of communities. I 
was in Fort Smith days ago and on 
my way to Wrigley today!

Where were you born? 
I was born in France, in a small 
town with medieval walls, towers 
and castles.

Do you have any siblings? 
I have lots of siblings – five sisters 
and one brother.

Who is in your immediate 
family? 
I have a son and a daughter. My son 
has autism and my daughter goes to 
university.

What are your hopes for 
the students in the Dehcho 
Region? 
I hope we will be able to start a 
trades program so students can 
learn about cooking, plumbing, 
welding and other trades.

Seth Cli said:  
“It was a good 
opportunity to learn 
the knowledge that was 
given to us.”

Tyler Tsetso said:  
“We had the best moose 
meat ever! My favourite 
part of culture camp 
was setting up the tent 
with Gilbert Cazon.” 
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EDUCATIONAL GOVERNANCE IN THE DEHCHO

Trustee Yvonne Norwegian –
Jean Marie River

Trustee Lisa Moses –  
Wrigley

Council Chairperson  
Renalyn Pascua-Matte –  
Fort Simpson

Trustee Danna Auger –  
Sambaa K’e

Tell us about the work that 
you do as a Trustee?
First of all, I want to make sure that 
all the kids and teachers’ needs are 
met and to ensure that our kids are 
getting the best education. I like 
to participate in school activities, 
and always encourage parents 

and family members to join as 
well. If anyone has any concerns 
or problems, I do my best to find 
a solution because I am the voice 
for my community, as our local 
trustee. 

Tell us something special 
about your community? 
There’s so many special things I can 
say about my community (Sambaa 
K’e), but one thing I love is that we 
are all connected, we are all family 
and friends who lend a helping 
hand when in need, people we can 
count on when times are tough 
and who are there for one another 
when we need support, love and 
encouragement. 

Why is education 
important? 
Education is important because it 
gives our youth the knowledge to 
be great leaders, to learn about the 
world we live in and the skills to be 
whatever their hearts desires. It will 
give them the ability to find out the 
reason behind everything and use 
those skills in everyday life. 

Trustee Anita Chicot –  
Kakisa Lake

Tell us about the work that 
you do as a Trustee?
I am the Chairperson of the Kakissa 
Lake District Education Council 
and I represent the DDEC as a 
Trustee Member. 

Tell us something special 
about your community? 
My community is beautiful, that is 
how I can describe it.

Why is education 
important? 
We are the voice that represent the 
Dehcho Region and our children 
are the future. Education is very 
important and it is a priority in our 
children’s lives.

Trustee Jayne Konisenta – 
Nahanni Butte

Tell us about the work that you 
do as a Trustee?
I go to DDEC meetings four times 
a year. I bring forward information 
to the DEA level. I work on school 
reports and share with others what 
our school is all about. We go through 
the finances, scholarships and any 
proposals that would benefit our 
students. I also work with the DEA to 
approve the school yearly calendar.

Tell us something special 
about your community? 
I like seeing things change for the 
better.

Why is education 
important? 
Education is very, very important. 
It is one of the tools you need to 
have for your livelihood in order 
to survive in this world. In order 
to live a healthy life, you need to 
be educated to get a good job. 
Education will open doors. It is the 
door to success!

We are very pleased 
to introduce our 
community leaders. 
These individuals 
commit their time on 
weekends and evenings. 
They attend lengthy 
meetings to make sure 
that our children get the 
education they deserve.

Key Responsibilities of the DEC:

• Hire the Superintendent as their 
only employee

• Operate within federal, territorial 
and municipal laws

• Establish goals, objectives and 
local policy for the DEC

• Make budgetary decisions

Only the Chairperson, Ms. Renalyn 
Pascua-Matte, communicates with 
the Minister of ECE.

Let us honour them and appreciate 
their contribution:

• Evelyn Sabourin, Fort Providence

• Lisa Moses, Wrigley

• Danna Auger, Sambaa K’e

• Renalyn Pascua-Matte,  
Fort Simpson

• Jayne Konisenta, Nahanni Butte

• Herbert Berreault, Fort Liard

• Yvonne Norwegian,  
Jean Marie River

• Anita Simba-Chicot, Kakisa Lake
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DEHCHO – FISHING IN SAMBA A K’E

DEHCHO – DEH GAH SCHOOL

Walk to Tuk
BY DIANA GARGAN

The grade 2 and 3 students and teacher, Diana Gargan, from Deh Gah 
Elementary and Secondary School are participating in the Walk to Tuk 
challenge. The name of their team is Deh Gah Gotie Dezoa (Children 
by the River). To date they have walked and rolled 240 kilometres and 
need 1,418 kilometres. In the near future they also plan to snowshoe 
and accomplish their goal, which is to reach Tuk before the end of this 
exciting, healthy, fun challenge. 
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DEHCHO – NE HEH ZHA A (OUR CHILDREN)

Deh Gah Elementary and Secondary 
School, Fort Providence, has recently 
welcomed six new teaching staff to 
its professional school staff from 
the provinces of Newfoundland 
and Labrador, Ontario and British 
Columbia as well as the European 
countries of Scotland and Germany. 
The entire Deh Gah staff, including 
Secretary, Caretaker, Counsellor, 
Educational Assistants and Dene 
Immersion staff, approximates a team 
of 19 individuals. 

Like the majestic Mackenzie 
River along which this school is 
situated, Deh Gah Elementary and 
Secondary School has immense 
student educational and cultural 
power. This exceptional school 
has much potential for continued 
purposeful educational and cultural 
development lying within the spirit 
of its splendid student-parent 
community! For the current school 
year of 2018-2019, Deh Gah school 
has a student enrolment of 106 
students. 

Being Principal of this culturally 
rich First Nations school in the 

Dehcho, I’m very honoured to state 
that our new Deh Gah staff, proudly 
representing a variety of cultures 
throughout the rich diverse tapestry 
of Canada as well as western Europe, 
has been made to feel very accepted 
by students, current Deh Gah staff, 
former Deh Gah administration, DEA 
members, Hamlet of Fort Providence 
as well as Fort Providence individual 
community members. Mahsi Cho! 

Since early fall 2018 and nature’s 
annual change of the Mackenzie 
Valley landscape, the professional 
learning community of Deh Gah 
Elementary and Secondary has 
been changing and adapting its 
professional learning plan. Like all 
that our nature represents, as well 
as any other Canadian school, the 
Deh Gah professional learning plan 
must also keep in step with societal 
change in order to effectively respond 
to changing educational dynamics. 
Such a professional learning plan 
is professionally based around an 
evolving team vision that proudly 
fosters a positive commitment 
towards the continuous growth, 
respect and appreciation of the 
culturally rich Dene Deh Gah 
educational community. 

One targeted strand of the Deh Gah 
professional learning community 
vision is the critical importance of a 
well-nourished student body to start 
the day. I’m very proud to report that, 
over the fall, our school staff had 
discussions, developed plans and 
made the commitment to accomplish 
this vision. 

As a result, Deh Gah recently 
applied for a financial grant that will 
contribute towards a daily breakfast 
program. I’m honoured to report 
that the application for such a grant 
was successful and there has been 

approximately $8,000.00 made 
available to our school to offer –  
without cost to any student – a 
nutritious daily breakfast to start their 
school day. 

The breakfast program is already 
under way and community volunteers 
are now offering their service to help 
grow this program. At the present 
time, there remains a genuine need 
for more community-based parent 
volunteers. 

Just as a healthy daily breakfast 
positively impacts a student’s 
preparedness and likelihood for 
a successful school day, a high 
student attendance rate comparably 
influences student achievement, 
and a healthy developed sense of 
belonging and attachment to our 
school and school community. Deh 
Gah students are being sincerely 
encouraged to practice a high daily 
attendance rate. 

Recently, an artistic depiction of 
attendance was developed by Deh 
Gah staff to represent a constant 
feedback regarding our school’s 
progress with student attendance. 
While there are many, many intrinsic 
rewards for students who practice a 
high daily attendance, school-based 
attendance rewards (with an iPad, 
for example) will be made to one 
student winner at the end of the year 
who accomplishes perfect weekly 
attendance. 

Many other school celebrations 
and acknowledgements of student 
attendance improvements will also be 
developed as a means to inspire and 
grow this vision.

In today’s fast moving society, literacy 
has become a powerful engine 
for personal success. Literacy as it 
applies to technology, sports, culture, 
health and wellness, mathematics, 
climate and the environment, only 
encompasses a fraction of the 

Deh Gah Elementary and Secondary School
BY ROY SPARKES, PRINCIPAL

momentous demands and needs that 
daily challenge our youth. Without 
“substantial literacy skills” to address 
these daily encounters, our youth will 
be ill-prepared. 

As a means to support this literacy 
need, Deh Gah school applied this fall 
to the Jordan’s Principle Foundation 
for funding. Consequently, the school 
was notified in late December 2018 of 
an early Jordan’s Principle Christmas 
Gift totalling nearly $200,000.00. 
Mahsi Cho!!! The Deh Gah school 
community feels that this financial 
support will make a significant 
impact in the focused areas of literacy 
as well as those identified student 
behavioural regulation goals and 
outcomes. This amount of money has 
been dedicated to hiring six full-time 
Literacy Assistants and the purchase 
of a substantial amount of technology 
that will remain at this proud and 
strong First Nations school. 

Such personnel and capital 
infrastructure will be dedicated 
towards a combined regulation of 
student behaviour and the uplifting of 
literacy standards within the Deh Gah 
student body. By the week of January 
28, this literacy team will be in place 
working in a team-focused manner 
towards targeted literacy goals.

As earlier outlined, this current 
2018-2019 school year, Deh Gah is 
in the process of making substantial 
educational transition, including 
inducting new staff, fostering 
continuous school development, 
continuing the land program, 
cultivating a more effective academic 
student program and strengthening a 
Caring School program. 

Included in our school’s professional 
development vision is a genuine 
school requirement to positively 
embrace, respect and help foster the 
Indigenous culture through a school-
focused, strategic growth plan. 

Since early fall 2018 and nature’s annual 
change of the Mackenzie Valley landscape, 
the professional learning community 
of Deh Gah Elementary and Secondary 
has been changing and adapting its 
professional learning plan. Like all that 
our nature represents, as well as any other 
Canadian school, the Deh Gah professional 
learning plan must also keep in step with 
societal change in order to effectively 
respond to changing educational dynamics. 

Like the majestic Mackenzie River along 
which this school is situated, Deh Gah 
Elementary and Secondary School has 
immense student educational and cultural 
power. This exceptional school has 
much potential for continued purposeful 
educational and cultural development 
lying within the spirit of its splendid 
student-parent community! 
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DEHCHO – GOGOH X AOTS’EDT (OUR PRIDE)

LIIDLII KUE REGIONAL HIGH SCHOOL

“I love computers and want to learn 
more about them!”

“I want this course so that I can be 
more knowledgeable when I enter the 
workforce.”

These are just two of the comments 
from excited students who will be 
taking part in a unique and innovative 
high school computer course being 
offered at Liidlii Kue Regional High 
School (formerly Thomas Simpson 
School) in Fort Simpson. Term 
two of the 2018-2019 school year is 
the launch date for this initiative, 
endorsed by the Dehcho Divisional 
Educational Council. 

“Teachers are the single greatest 
influence on student achievement. 
Their wellness, growth and support 
are of paramount importance in 
our education system,” according 
to the Education Renewal and 
Innovation (ERI) Framework: 
Directions for Change Action 
Plan from the Government of the 
Northwest Territories Department of 
Education, Culture and Employment. 
Furthermore, “Research shows 
that career-long teacher learning is 
connected to student success.” 

To this end, the Dehcho Divisional 
Education Council has supported 
the continuation of staff professional 
learning by enrolling a teacher 
in the CompTIA A+ computer 
hardware certification course, with 

Unique Technology Course Offered at LKRHS
a professional designation accepted 
in workplaces all over the world. The 
teacher will instruct the students of 
LKRHS in an inaugural computer 
class aptly named Computer Repair 
and Networking. High school teacher 
Jim Broomfield, who has 10 years of 
working with Fortune 500 companies, 
feels this course partners perfectly 
with his IT education and work 
background. 

The ERI Framework states that we 
must “develop and redesign curricula, 
including learning and teaching 
practices and resources, to support 
a renewed definition of student 
success.” “I believe this course 
moves us in that direction,” said Jim 
Broomfield.

New DDEC Superintendent of 
Education, Philippe Brulot, agrees. 
“My job is to ensure that our 
education system has the necessary 
supports for the delivery of quality 
programming. This course provides 
our students with a higher level of 
education, complete with a relevant 
skillset for the real world.”

“This series of Career and Technology 
Studies courses, as outlined in the 
ERI, targets learners at the grade 11 
level. They are designed to engage 
students in programs that support 
their learning goals, learning styles 
and personal interests,” says Jim 
Broomfield. “These skills are in 

demand, and this course may just 
be the catalyst needed to propel a 
student towards a challenging and 
fulfilling career in IT.” 

The computers for the ‘hands-on’ 
portion of the learning have been 
provided by the Computers for 
Schools program in Yellowknife 
and are used in a lab setting. The 
students will learn: lab safety; 
how to identify, uninstall, reinstall 
computer components; install, 
configure, optimize and upgrade 
operating systems; and perform 
basic troubleshooting procedures on 
computers and networks.

John Forbes, Principal at LKRHS, 
adds, “We are very pleased to be able 

to offer our students an opportunity 
to pursue training that will open 
doors to the technical job market. We 
are only able to do this by leveraging 
the skill sets and interests of the 
teacher. I believe this makes it a 
unique program for the north.”

Completion of these courses, 
as outlined in Commitment 4, 
Area for Action 12, will meet the 
ERI Framework by, “Addressing 
graduation requirements to provide 
for all students appropriate high-
expectation exit paths which are 
engaging, personally meaningful and 
relevant towards leading fulfilled 
lives and contributing to a strong, 
prosperous society.” 

Covering the May 2017 edition of the 
Readers Digest it says, “The Power of 
Ping Pong.” Inside is a wide spread 
with a young 12-year-old girl playing 
table tennis on the banks of the 
mighty Mackenzie River in the middle 
of the winter season in three feet of 
snow.

That was Shannon’s first experience 
with the sport. There was a table 
tennis clinic that week, with 
professional coaches from Table 

Deh Gah Athletic Literacy – Student Pride
Tennis Canada working with the K-12 
classes in the school. Since then, 
Shannan has participated in many 
clinics and workshops to master the 
sport. That brought her to successful 
trials for the 2018 Arctic Winter 
Games in the South Slave of the 
Northwest Territories and the 2019 
Canada Winter Games in Red Deer, 
participating in both events. A great 
learning experience, a fun way of 
seeing the world. 

Since her beginning, she has also won 
the NWT School Championships in 
the High School category in 2017, 
silver in 2018, and another silver 
medal in the high school open 
doubles event in 2018. 

Shannan has and is preparing for the 
2019 Canada Winter Games. That 
included clinics in Fort Providence 
early in December, a training camp in 
Whitehorse with Team Yukon in early 
January, and another training camp 
in Hay River. 

There are two more training sessions 
coming, one in Yellowknife and one 
in Fort Providence, getting ready for 
the Canada Winter Games that are 
coming to Red Deer from February 15 
until March 3, 2019. 

“Shannan is a quick learner, great 
to see her improve every time we 
play. She has become a role model 
in her community of Fort Providence 
as well as in the community of Deh 
Gah Elementary and secondary 
School. Being a leader among her 
younger peers at Deh Gah is an 

accomplishment indicative of a very 
accomplished and forward-thinking 
young adult of whom we as a school 
community are very proud. It is great 
to see what sport can do in the world.” 
says 2019 Canada Winter Games 
Table Tennis Head Coach Thorsten 
Gohl. 
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Kakisa Lake School held its second 
annual Family Literacy Day 
celebrations on January 28. Parents, 
grandparents and Elders were invited 
to the school to participate and share 
in the activities with the children. 

The activities began at 10:30 a.m. 
Children, parents and grandparents 
participated in 20 minutes of reading. 
One Elder told what it was like for him 
when he went to school in the old 
days. There were puzzles, games and 

DEHCHO – FAMILY LITERACY DAY HELD IN K AKISA

computer activities. Everyone stayed 
at school for lunch. 

Not as many Elders could get out 
this year because some were sick 
and it was a really cold day, but we 
were thankful for those who came 
to support our students and read to 
them.

After lunch was over, the students 
took lunch to the Elders who couldn’t 
come out. They really appreciated 
their lunch and seeing the students. 


